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ABSTRACT 

Presented is volume 2 of the report on a preschool 
handicapped project with six objectives — to create public awareness 
on available services; to identify and locate all handicapped 
children, ages 0 to ^ years, 7 months; to provide diagnostic 
evaluation services; to provide preschool programs as a special 
target area; to develop and maintain a child tracking system; and to 
provide resource information to all agencies and individuals 
concerned with child welfare. The second volume contains appendixes 
which cover the following topics: procedures for reporting student 
progress, evaluation visits and reports, results of the project's 
location and identification phase, parent training sessdons. Project 
Connect, and the final budget status. The bulk of the document 
consists of the progress results of children enrolled in the 
project's self-contained, hearing impaired class. . (SB) 
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MONTGOMERY COUNTY INTERMEDIATE UNIT 

Special Education Center 

1605-B WEST MAIN STREET, NORRISTOWN, PENNSYLVANIA 19401 PHONE 215-539-8550' 

March 18, 1976 



TO: Mrs. Janet McBride, Supervisor of Hearing Impaired 

FROM: Barton B. Proge'r, Coordinator of Federal Projects in Special Education 
RE: Reporting Used in 'iitle VI-B Preschool Hearing Impaired Class 



For quite some time now X have had all good intentions of putting my reflections 
upon current reporting procedures in writing to you. For the long delay in 
getting back to your request for my reactions, I apologize. I would like to^ ^ 
arrange a meeting with you to discuss in detail the project monitoring activities. 
At the sairie time I am giving you my reactions below, I am enclosing the original 
folder of report materials you gave to me. 

My first series of questions revolve around how the information -^n the December, 
1975, reports were conveyed to the parents. Were there any paren conferences 
specifically dealing with the content of these reports? If so, how was the 
general interpretation framev/ork presented? If a face-to-face conference was 
arranged, how detailed did Kathleen Backus and/or you become in explaining^ 
specific patterns of progress? How did the parents react to the feedback in 
either written and/or verbal format? How does Kathleen feel about the continued 
use of tl-ie Schaumburg approach next year? 

My second series of questions revolve around the general measurement procedures 
themselves. Why was the Schaumburg approach selected? Were the many other early 
childhood developmental measurement systems pitted against the Schatnnburg 
materials before they were put into use? I have some ideas in this area, but 
I first v7ould like to know what the background was? 

Third, in terms of my personal reactions to the current reporting procedures, 
I am generally favorable. For one thing, the approach you are using is criterion- 
referenced (CRM) in nature rather than normative, and you always strike a happy 
note in my heart when you go this route. Whether or not this is the most 
appropriate (CRM) approach is a totally different question, and we would need 
a good deal more thought on this. The graphical presentation has on the surface 
of it a pleasinc; conciseness, but I question the arrangement of numbers and all 
that this implies to the lay reader. (I am currently working on a similar 
graphical reporting system for our SMR/PMR classes that I think has carryover 
value to your particular setting, but we would have to explore this in greater 
depth.) The one-page blurb (narrative explanation) that apparently accompanied 
the December, 1975, mid-year reports was written at a nontechnical level that I 
believe parents could understand; a few modifications could be made for future 
use. I was very much favorably impressed with the "Specific Topics Worked On: 
October-December, 1975." Last year the project used a type of anecdotal/case- 
history reporting that was also CRM of sorts, but your current version in my 
opinion is much more on the mark. The general phrases used as lead-ins and then 
the specific feedback under each blurb is a beautiful example of CRM reporting; 
you have used a flexible but still structured format for your thoughts- Conveying 
the progress amidst a desperate set of activities as are involved in early child- 
hood education is difficult, and I. think the project has done a commendable 
job here. ' A. 
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Finally, I request that we meet as soon as possible on two topics. First, 
I would like to discuss the above thoughts more fully and to suggest possible 
changes. Second, I would like to revive our earlier series of meetings on 
developing the language sample measurement kit. Can you arrange with Judy 
Rizzo some dates in the near future at your convenience? 

Thank you for allowing me the opportunity to look at these materials, I am 
impressed. 



Enclosures 



cc: Dr, Mann 
Dr, Leiss 
Ms , Backus 
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Mid-Year Reports December! 1975 

What I vemt to do Is tell you Khat kinds of things Ke do In class and 
the progress I have docximented by my observation* This could amount to a slaple 
test of asking what color Is this to my jotting doKn an anecdotal 
happening such as "Johnny ran and pointed to a picture of a rabbit as we were 
playing with one.**- What you see here is what we have hit uponi it does 
not mean that this is all your child can do or that he was not already able 
to do it. All it says is that he is able to do a particular thing now. 
These reports are what I see in the classroom. It does not speak for what the 
child does in* other situations. 

« 

Many of these skills are being reinforced if your child had them before. 
Also they are on^going. For instance, a child wlT* continually be working 
on comprehending 2-3 word langimge. Once hi .aderstands a few cotjjfttructlons, 
we cannot say he has mastered this level. ' .s range is always growing. 

In general, confidence is growing along with participation and attention. 
The <iilldren are a close group and enjoy each other; occasionally, they 
all play together in one thing on one's lead. Our days at Lansdale move 
in a general structure but according to how I read their interest to be. 
At Hobbit HousSf they are more subject to our necessary routine. Beth 
places are providing the children with a year of exposure to experiences and 
concepts. 
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Devetopmental Milestones.: 



COPYRlGJrr C 1973 by Community Conaolidnted School District No;* 54, Cook ' 
County, Illtnola, 804 West Ru^^e Rood, Sch«umbur>^, Illinois 60172 
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Ri.R. & Ro.R 

SPECIFIC TOPICS WORKED OM - OCTOBER - DECEMBER 1975 . 



1 . Season of fal 1 

words and phrases used: squirrel, nut, leaf, tree 

chang I ng colors , h Id i ng nuts , 
leaves fa 1 1 i ng 

RI points to and names the above words, as does Ro. They 
participated In games of hiding and counting nuts, we took 
walks and talked about the actions of squirrels and the 
leaves falling. They both seemed very interested In our 
explor i ng . 

2. Concept of big, little, then little, bigger, biggest 

Both sorted little and big objects and followed directions 
to draw little and big circles. 



3. firemen 

call the fireman, climb up the ladder 

During Fire Prevention Week, we saw the fire trucks come to 

Hobbit House. Also, we had explanations of what fire is 

and Its effects on us, the need for firemen and what the job is. 



k. alphabet 

Both Identify and name all of the letters. Ri was hesitant on x, 
m and w, so we went over these. Ro. copied his name Dec. 11. 
We talked about words starting with a certain letter 



5. body parts and awareness 

Both identify parts of the face and major body parts. 



shapes 

They Identify and name the k shapes;- circle, triangle, square 
and triangle. We found shapesjn things around us. 
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SCHAUMBURG EAKLY EDUCATION CENTISR 
SEEC 

NEIL AKMSTRONG SCHOOL 
155 N. Kingsdale Avenue 
Hoffman Estates, Illinois 60172 

LANGUAGE MILESTONES 

Pre-Linf^istic 

I. Gur^es^^^^ ^rgles, sigha, and whimpers. 

''''Srre'isl different cry for a specific discomfort (wet. hungry). 
^^r^hUd^rUoira'wiiar sound and starts babbling. 

k. Differentiated Awareness person's voice when the person is out of 

T^t^'ml'Z'll^ol iJ'ZTr Se voice U angr, o. r.i.„a.,. ) 

°"'"'ih°^child uses . variet, of sounds to entertain Mn^elf. 

'''''^''TlTA^tslJtTlTn "nlt^: «ises hie .r«. to show nnderot.nding of 
^:«e up", and «a, look at daddy -hen he-s named. 

7. Understands and »«f ^ '° "^J^J ^^r"bye-b,e". The parent ma, use a 

S:tfre"forhirto°u„d:rsUd and In order to ^t the desired aot.on. 

«• ■ ""iit-Sr,rs,ii..ies that sound li.^^ 

rnr/o'nf ii"w:«fs rr1'rns%trin. of s,UaSes. , 

"^"S: cSiJd°Z-s what "come here", "sit do-n". and "don't touch" mean and 
usually follows the command. 

lO; -^-65;;^ actively and carries on an unintelligible monologue 
aS^ufhis activities. The child imitates sounds. 

"^^T.f'^ii^ru::: a gestu.. to indicate his wants (Tor example - to go out- 
side, to go to the bathroom, to say he is hungry. ) 

Level II 

Primarily Sin|dc Words 

12. More (Recurrence - .^"other Ir^ta^^^^^^^^ something to happen a^in or to simply 
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MONTGOMERY COUNTY INTERMEDIATE UNIT 

Special Education Center 

1605-B WEST MAIN STREET, NORRISTOWN, PENNSYLVANIA 19401 PHONE 215-539-8550 



May 11, 1976 



Ms. Elaine Gilvear 
Advisor in Federal Projects 
Division of Special Education 
Bureau of Special and 
Compensatory Education 
Department of Education 

Box 911 
Harrisburg, PA 17126 

Dear Ms. Gilvear: 

On May 3 and 4, 1976, the Title VI-B preschool project (No. 48-05023- 
46-380) was visited by an on-site evaluation team consisting of Mr. Carl 
Dunst and Mrs. Judy Pfeffer, under the direction of Mr. Noor Khan of the 
Institute for Education Research. As you were aware from my letter of 
April 12, 1976, to Mr. Khan, we had some misgivings about the manner in 
which the fall, 1975, phase of the third-party evaluation process was carried 
out. We were particularly concerned about the lack of open-ended discussion 
time above and beyond the standard format of the questionnaire and structured 
interviews . 

I wanted to inform you that we were very impressed with the ways in 
which Mr. Khan had modified the spring, 1976, on-site evaluation. A large 
amount of time was reserved for discussing in an informal way the manner the 
many items that might not have been part of the regular lER questionnaires. 
Regardless of what findings lER comes , up with for the spring, 1976, phase 
and the entire year itself, we feel we have been given a fair chance at having 
all our views heard. Al of our staff were particularly impressed the 
manner in which Mr. Carl Dunst and Mrs. Judy Pfeffer conducted themselves. 

For projects that are primarily service-oriented (as opposed to research) , 
we believe an on-site evaluation visit is tho most approrpiate way of assessing 
strengths and weaknesses. We hope the third-party evaluation system can 
continue . 



Sincerely, t 

Barton B. Proger, Ed.D^^ 
Coordinator of Federal Projects 
in Special Education 



BBP: jar 

cc: Dr. Harken 

Dr, Mann 

Dr. Leiss 

Mr . Khan 

Mr. Dunst 



I Mr. Dunsc ^ 1 

S I Mrs. Pfeffer ^ ^ 

Y-T%\r>' 1'hornton 



MONTGOMERY COUNTY INTERMEDIATE UNIT 

Special Education Center 

1605-8 WEST MAIN STRF.ET, NORRISTOWN, PENNSYLVANIA 19401 PHONE 215-539-8550 

April 12, 1976 



Mr. Noor Khan 

Institute for Educational Research (lER) 
Research and Evaluation Department 
1000 Professional Building 

1831 Chestnut Street . • 

Philadelphia, Pa. 19103 

Dear Mr. Khan: 

I spoke to you this afternoon regarding the schedule of activities during 
lER's spring, 1976, on-site evaluation vtslt. During our conversation, 1 also 
brought up the matter of our concerns regarding some of the procedures used 
during the fail, 1975, oh-si':3 visit. I was pleased to hear that you feeryou 
can accommodate our concerns in various ways during the spring, 1976, on-site 
evaluation. The purpose of this letter is to reiterate my understanding of 
our conversation. 

fhere appear to be five main concerns of the various project and inter- 
mediate Unit staff members associated with Title Vl-B Project No. U8-05023- 
i460-3SO, only the first three of which I had time to discuss with you briefly 
by telephone today. First, and most importantly, we felt that the format of . 
the structured interview/questionnaire was followed too rigidly with little 
opportunity for elaboration or open-ended comment. As you explained to us, we 
can appreciate the need for standardized data collection techniques and the 
press of time to examine as many details as possible, but wc definitely felt 
that a number of Important nuances were omitted by what appeared to be a lock- 
step approach. From our conversation today, I understand thAt you could allow 
us as much elaboration as possible after completing the required questions in 
the prescribed fashion. I was pleased to hear this. 

Second, and perhaps a subset of the first point, we would like to see 
more time devoted to the thoughts of the several staff members either employed 
by, or associated with, the project, in particular, we would like to see more 
time devoted to the open-ended thinking on strengths and weaknesses by the 
hearing impaired class teacher, by the hearing Impaired class superv isor , by 
the case manager, by the information manager, as well as by the project direc- 
tor and myself. if I understood you correctly, you said you have a set number 
of questions for certain of the above categories of staff that must be covered. 
However, you implied that assuming the basic core of items was covered, you 
could a I low open-ended discussion after that point, as time permits. Again, 
I was pleased to hear this. 

Third most of us associated with the project were surprised at the amount 
of weight given to our project's contact with Project ALPHA, apparently operated 
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Mr. Noor Khan 
April 12, 1976 
Page 2 

out of the Division of Special Education. We thought we had made it clear 
prior to the fall, 1975, on-site visit that we did not have operational con- 
tact with Project ALPHA. However, when I spoke with Mrs. McBride last week 
about this matter, I did learn that we apparently were contacted by Project 
ALPHA at one point but that we opted not to engage in that program. I now 
understand from you that lER was required by the Department of Education to 
also evaluate Project ALPHA and that every Intermediate Unit on ALPHA s 
tentative service list had to be questioned in this regard. At any rate, I 
believe you stated that the questions on this topic could be kept to a mini-_ 
mum, since they do not have relevance for us to begin with. Again, I am satis- 
fied with this arrangement. The remaining two topics were not discussed in 
our telephone conversation of today, but I feel it important to bring, them to 
your attention nonetheless. 

Fourth we are hoping that whoever serves as evaluators during the spring, 
1976. visit will read the project application carefully so that the specific 
nature of Montgomery County's program will be grasped In the verbal exchanges 
of the fall. 1975, visit, it was felt by project staff that some of the major 
thrusts of this project as well as the constraints under which it operates 
were not fully understood. 

Fifth, the content of the evaluation report of fall, 1975, was somewhat 
puzzlinq. For one thing, a recommendation was made relating to, in effect, 
homebound instruction, which was not used at all the present project year. 
As another example, recommendations were put forth to make some structural 
changes in the Gwynedd-Mercy College facilities; since we do not own ^hem 
we feel at a loss to carry out any such suggestions. In other words, a number 
of the recoimiendations were simply impractical or inappropriate. However, 
other types of on-target feedback definitely would be welcomed. 

In conclusion, I wish to thank you for the straightforward way in which 
you discussed our concerns with you. I felt our telephone conversation of 
Aoril 12 1976. was very profitable in working out a resolution on some of 
these points. We look forward to your visit and welcome whatever construc- 
tive feedback lER can offer. If you have any questions, please contact me. 

Sincerely. 

Barton B. Proger, Ed.D. 
Coordinator of Federal 
Projects in Special Education 

BBP/mcm 

cc: Dr. Harken Mrs. McBride 

Dr. Mann Mrs. Bachus 

Dr. Leiss Ms. Kern 

Mr. Shiery Mr. Thornton 



Mrs. Kauffman Ms. Gilvear 

Mrs. Gerhard 
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October 28, 1975 



Mr. Carl E. Thornton 
Federal Programs Advisor 
Division of Special Education 
Box 911 

Harrisburg, Pennsylvania 17126 
Dear Mr. Thornton: 

I am writing In response to Dr. Moody's memo of October 17 
in which he requested that each intermediate unit designate one pro- 
fessional person on our staff to be responsible for communications 
and coordination of the Title VI evaluation effort. The contact person 
for the Montgomery County Intermediate Unit will be Dr. Barton Proger, 
Special Education Center, I605-B West Main Street, Norristown, Pa. 19^01. 
Please contact Dr. Proger directly when communications on this effort 
are needed* 



S incerely, 



Dennis Harken 
Executive Director 



DH:gm 
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COMMONWEALTH OF PC N rt S Y L V A N I A 

Leiss 

October 17, 1975 

Third Party Evaluation of Title VI-B Programs 



Intermediate Unit Executive Directors cc: Intermediate Unit 

/ Special Education Directors 




Bureau of Special and 
Compensatory Education 

An evaluation of prograsirs supported by federal funds is 
required in current federal regiilations for the handicapped. 

The EHA, Part B projects for handicapped children will be 
evaluated by the Division of Special Education through the third 
party evaluation method. The Institute of Educational Research 
will conduct the on-site visitations for the Division of Special 
Education. 

The purpose of the evaluation system is to assess the 
effectivenss of the projects and to identify strengths and 
weaknesses of project activities that can be used to assist you 
in improving the quality of special education services to handicapped 
children. The results of the evaluations will be made available 
to you and should be of value in planning and implementing programs 
to meet the new legislation for the handicapped at both the state , " 
and local levels. 

This school year, it is einticipated that each program will 
be visited twice by evaluators from the Institute of Educational 
Research. The ^irst visit to projects will be conducted during 
November, December, and Jfinuary. The recommendations and observations 
of this visit will be communicated to you by the Division of 
Special Education in March, 1976. 

A second visit to projects will be made during the months 
of April and May 1976. This on-site visitation will result in a 
final evaluation report, which will be made available to you dxiring 
the summer of 1976. 

The staff of the evaluation agency will collect data and 
make observations, but will not make any changes in programs 
during these on-site visitations. 
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So that coramunications can be coordinated to the benefit 
of all, I am requesting that you designate one professional 
person on your staff to be responsible for communications and 
coordination oC this effort. Therefore, I have designated Carl 
Thornton of my staff to coordinate this activity at the state level. 

The name of the person who will fulfill this role in 
your Intermediate Unit should be commxmicated to Mr. Thornton by 
October 29 at this address: 



Mr. Carl E. Thornton 
Federal Programs Advisor 
Division of Specifiil Education 
Box 911 

Harrisburg, PA 17126 
(717)787-74-59 

If you have any further questions regarding this evaluation 
process, please call Mr. Thornton. We appreciate your continued 
cooperation in this important endeavor. 
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March 5, 1976 



»uuj£c:t. 



FROM. 



^Interim Evaluation Report of Title VI-B Programs 



Executive Director 
Special Education Director 
Contact Personnel for Title VI-B 



Gary J. Makuch, Director , ^ 
Bureau of Special and Compensatory Education 



4^ 



The information in tliis interim evalmtion is provided 
to ^id in internal program improTOCTt- in each- intermediate unit 
operated Title VI-B program. Fiscal resources or continuation of 
project prograjns is not determined bijr this report. 

It is anticipated that this interim report id.ll provide 
direction in project administration and operation as well as 
recommendations for programming that are practical and feasible. 
Some of these recommendations may be able to be implemented before 
the on-site visitations that are to be scheduled in April and May. 

The final evalviation report will bo distributed to 
intermediate units after June 30, 1976. The final report will be 
similar in format to tiiis interim report bu1^ iii addioior^ will 
reflect significant program progress made between the two on-site 
visitations. 

Please check the interim report for accuracy of data and 
information provided b^ your intermediate ^^i*' Corrections and 
any comments concerning the interim report should be directed to 
Mr. Carl Thornton of my staff. 



Carl E« Thornton 
Federal Programs Advisor 
Division of Special Education 
Box 911 

Harrisburg, Pennsylvania- 17126 
(717) 787-7A59 
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B.S.C.E. Project # 48-05023 Project Funds $150,000. 

Project Title: A Plan for Initiation of Services to Handicapped Children 

Local Educational Agency: Montgomery County Intermediate Unit 23 

6198 Butler Pike 

Blue Bell, Montgomery Co., Pa. 19401 

Project Administrator: Dennis Harken 

Project Director: Robert H. Leiss 

Contact Person: Barton Proger 

Project Locations: 1. Gwynedd Mercy College 

Gwynedd Valley, Pa. 

2. Lansdale Speech and Hearing Impaired School 
800 South Broad 
Lansdale, Pa. 

Number of Children: Projected to be Identified 284 Actual Identified 15 

Projected to be Evaluated 120 Actual Evaluated 1 
Projected to be Served 8* Actual Served 9 



Breakdown of Children hy Exceptionality and Ag e 

AGE (years) 



Exceptionality 

Hard of Hearing^ 
Speech Impaired^ 



Totals 



Projected 
3-5 

8 



Actual 
3-5 

8 
1 



Racial Breakdown: 



White 



Negro 



American 
Indian 



Oriental 



Spanish 
Surname 



^''Projected to be Served" indicates the number of children expected to be part 
of a preschool educational program , in this case, a class for hearing impaired. 
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B.S.C.E. Project # /18-05023 

Project Objectives: 

.' 1. A child tracking system. 

2. A public awareness campaign. 

3. Identification of all handicapped children. 

4. Diagnosis and evaluation of same children. 

5. A program for 8 preschool hearing impaired children. 

6. A language stimulation program for 300 parents of handi 
children, all exceptionalities. 
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OVERAU PROJECT OBSERVATIONS 
•ANn RECOmENDATIONS 



INTERMEDIATE UNIT 23 
ppn^Fjff ADMINISTRATION : 



Although .uch is to bo overlooked in any "P-^JI-^tt-gS^Lrte^ro^r'^tions 

project director is aware ^''^P™"*,"?^!"!," the project director, and 
S bo .established ^etween th. I U ad^inistratio^^ t^^ P^^J 

the project staff. The Jf^n^rt-^ fSnctions and rgsp.onsibilities. need direc- 
somewhat aware of their J^P^^tive functions an resp ,„cluding teachers, 

tion and training P^'-f°C^^,"f*liSivel5 together Ifi coordinating program 
«Jt;;niLTnra?f a^e^o^relrSnf iwe^tivls and expected outcomes . 

The project is meeting its objective P"^,J^,;"|,;/JS^rctiJes Tifted^rnlSe""' 
^ Sil^fl^'-tSriJofesr^f :n ;r I'e?nf?M«rtld1f implemented and need 
??ranJ tZ ^Spfrierce factor to be evaluated. 



PROJECT OPERATION : 



ri\uo f-*^ y 

Hobbit House 5" integrated four^earing impair 

thirty on "°';<''y^< ' 'S^hursdays. This is an excellent concept, 

SXiSI ^Sn^fnl'oJTsre^y'e'fflrtive Ld positive. 

Seven of the eight children receive personal '"^f^jJ^iStrSSIiJi^rLalis- 
hflT. ^5t?t1 f efflcr n' ho°cSS?d5i^n!nhe'sSgglred sessions may be a 
dtladJantage die to lick of continuity at Hobbit House. 

??2arerSre1erba]1SSu"tiorarc»pared to the "contained" classroom of 
an ELFA system. 

An new mothers (involved "Iththe program begin^^ ^SiLHSlh^^f (tftef 

TeVea^t The l^^^^^l^SS^B^ ^HS^^^ 

provided in these sessions L th-^program depends upon the con- 

rs^e^c;:;? pproac jL^larro^rafwe'lTa? a? ho.e/ The parent tra.n.ng 
ll a highly beSeficial adjunct of this program. 
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INTERMEDIATE UNIT 23 



• INSTITUTIONAL CHANGES ; 

Hobbit House: 

a. Gate across stairway should be installed, 

b. Fenced-in playground. 

c. Smaller (child-size) toilets should be installed. 

d. Change dramatic play area to small room left of entering in the 
hail, and make large room the main area of learning. 

RECOMMENDATIONS : 

1. Better coinr.unication between I.U... administration, project director, and 
project staff should be developed. 

2. Responsibilities of case and information managers should be 'developed 
and clearly defined. 

3. Better relationships with outside agencies should be developed, and all 
available local resources should be utilized. 

4. An intensive public awareness campaign should be conducted throughout, 
the area served. 

5. There is a need of a well -developed and more cohesive plan for what is 
to be accomplished. 

6. Homebound teaching should be provided for children in outlying areas. 

7 Arranae for more individualized training (one on one) within Jhe inte- 
^' gSed pJSSraS liave all hearing impaired children ^^f^^ Hf^lf^f^^"" 
iach day with last hour or extra hour. spent with specialist at the same 
f??e. Reduce the num,ber of hearing impaired chi dren in the class to 
allow them more time. This would allow hearing impaired chidren to 
In a full week's program and also receive the same ndividual atten- 
tioS from the specialist that they now receive at the Lansdale school. 

8. More educational toys and chairs and desks are needed at Hobbit House 
and Lansdale school. 

9. Prog'ram and services should be expanded to meet the needs of the commun- 
ity and the target population. 

10. Transportation, if possible within the budgetary constraints, should be 
provided, 
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TYPE OF STUDENT 
SERVED 



duality of services in 
Delation to the needs in 

FACH TYPE OFjmNDICAL 
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rrrrrTTVrMF<;S OF PR OrPAM TM MFETIMG THE MEEPm- T HF H/^NnTCAPPED AS DETERMniEP; 

BY PROJECT PERSON^'P' A"" THE EVALUATORS 



DEGREE TO WHICH NEEDS OF HANDICAPPED 
ARE BEING MET 



NEEDS OF HANDICAPPED 

1. To Identify Handicapped, 
Pre-School children 

2. To Provide Diagnosis 
and Assessment of 
Pre-School Handicapped 
Children 

3. To Reduce Handicap 

4. To Improve Readiness 
for School 

5. To Enhance Fine/Gross 
Motor Skills and 
Develop Large/Small 
Muscle Coordination 

6. To Increase Language 
Growth and Communications 
Skills 

• 7. to Improve Conceptual' 
)a»tiO»S»WW>aK Skills 

.8. To Decrease Dependence 
In Personal Care and 
Increase Self-Help Skills 

. 9. To Enhance Social 

Development (By providing 
-group experience.) 

10. To Increase Learning 
Readiness 

n. To Provide Information 
Concerning Handicapped 
Children Upon Entering 
School 



APPLIES GOOD 



ADEQUATE NEEDS IMPROVEMENT 



X 
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rFFECTIVDICsToF PROGRAM IN MEETI»n THE NEEDS OF T HE HANDICAPPED AS PnTEnMINED J.U. #23 

BY PROJECT PERSONNEL AND THE EVALUATORS 







DEGREE TO WHICH NEEDS OF HANDICAPPED 
ARE BEING MET 


NEEDS OF HANDICAPPED 


APPLIES 


GOOD 




NEEDS IMPROVEMENT 


12. To Counsel Parents 1n 
Understanding and 
Accepting Handicap 


X 








Tn Houolnn and Individ- 
ualized Program of 
Activities for Parents 

vO UOnuinUti at nuuic 


X 


X 




• 


U. To Help Parents in 
Planning Educational 

rrOyraui lUi uicii 

Handicapped Children 

• • 


X 


• 


X 


• 


15. To Maintain Liaison 
with Community 


X 




. X 




16. To evaluate Progress 
of Children in 
Project 


X 


X 






17. OTHERS. SPECIFY: 








- 


To provide continuous 
tracking 


X 


X 






18. To Retrieve student 
Information for 
Follow-UD 

• 

• 

• * 


X . 

• 


X 




• 
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APPENDIX V 

RESULTS OF LOCATION AND 
IDENTIFICATION PHASE 
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MONTGOMERY COUNTY INTERMEDIATE UNIT 

Special Education Center 

I I 1605-B WEST MAIN STREET, NORRISTOWN, PENNSYLVANIA 19401 PHONE 215-539-8550 



MEMORANDUM 



TO: DR. ROBERT H. LEISS 

FROM: .^BONNIE E. CARR, INFORMATION MANAGER, TITLE VI 
DATE: AUGUST 10, 1976 



As of August 1, 1976 we have Identified a total of 204 preschool 
handicapped children. The'August tally, attached, includes 11 children 
seen since July 1, 1976. 



is 187. 



The number of children identified during fiscal year 1975-1976 

176 tallied 

9 Lansdale Hearing Impaired program 

1 Gifted 

1 Hearing Impaired/no birthdate 
187 Total 

122 families were seen by the Casework Manager. 
65 families made no response to our letter. 

Since July 1, 1976 — 17 children identified 
11 have been seen by the Casework Manager. 
6 have not yet responded to our letter. 



BEC/cs 
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MONTGOMERY COUNTY INTERMEDIATE UNIT 




Special Education Center 

1605-B WEST MAIN STREET, NORRISTOWN, PENNSYLVANIA 19401 PHONE 215-539-8550 

May 11, 1976 



Mr. Noor Khan 

Institute for Educational Research 
Research and Evaluation Department 
1000 Professional Building 
1831 Chestnut Street 
Philadelphia, PA 19103 

Dear Mr. Khan: 

As per your telephone request of May 7, 1976, I am responding to your 
need for anonymous racial/ethnic data on the preschool handicapped children 
being served under Title VI-B Project No. 48-05023-46-380. Of the 158 
children recently reported on the forms given to us during the on-site 
evaluation visit (May 3 and 4, 1976) , the following breakdown is what you 
need: 



White 144 

Negro 10 

Am. Indian 2 

Oriental 0 

Sp. Surname 2 

Total 158 



Should you have any further questions on this data, please contact 
me at your convenience. 



HHP: jar 

cc: Dr. Mann 
Dr. Leiss 
Mrs . Simons 



< 
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Sincerely, ^ 

Barton Proger, Ed.D.il/ 
Coordinator of Federal Projects 
in Special Education 
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APPENDIX W 

PROGRESS RESULTS OF CHILDREN 
IN SELF-CONTAINED, HEARING 
IMPAIRED CLASS 
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SPECIFIC TOPICS WORKED ON JANUARY - MAY 1976 



Dramatic play - The children were encouraged to act out the situations re- 
lated to various concepts for their increased enjoyment of the story 
understanding of the concept which enabled the teacher to evaluate 
learning. Most importantly, it provided opportunities for the children 
to express themselves. • 

We acted out situations of going to the store; setting the table and 
serving dinner; the home activities of laundering, bathing, cooking, 
cleaning. Besides imitating the movements of animals, we showed the 
situation of a dog finding a home, the Easter Bunny hiding eggs. We 
did snowmen melting, mailman delivering letters, firemen responding 
to a call, policemen directing traffic, doctor helping patient. 
Nursery rhymes were included to provide the sing-song Intonation and 
rhythm patterns In telling a story; and to exercise memory of sequence. 
We did Little Miss Muffet, Jack & Jill, Humpty Dumpty. 



Auditory training - We did a lot of work in training our ears alone to pick 
out which word they heard and follow directions plus In listening to 
songs. We did several songs that told a story; the children would imi- 
tate to varying degrees by keeping time to the music. It reinforced 
their listening for the music stopping and starting and gave them some 
notion of the connection between the sequence In a story and music. 
They identified loud vs quiet music and could tell when the music 
stopped. We walked, marched, jumped, and flew to the music. 

The children are old hands at games of responding on hearing their name 
and animal sounds. So we moved on to responding to a certain direction; 
they could differentiate among 10 instructions such as 'close your eyes' 
In a structured lesson. They could recognize by pointing to 1 of 3 pic- 
tures about 15 environmental sounds that I would make. 

We touched on listening to tapes of stories with sounds but concentrated 
on the real phone. The children would respond to a ring by reaching for 
the phone. To varying degrees, we held the conversation of ''Hello, What 
Is your name. Are you happy. Goodbye.*' The phone itself did not transmit 
the sound; they watched listened directly to me but spoke into the phone. 

We barely began clapping to the syllables in our names, awareness and 
imitation of movement, extension of sound, and running on cue of drum 
bang. 

General Language Dri 1 1 - Besides our new lessons, much repetition took place 
on language constructions that weren't covered specifically. Through 
Incidental mention, we worked on the sentence What is your name and 
recognizing it in print; the children all can recognize their own and 
their classmates' names in print. The children heard first, second and 
third repeatedly. They were asked to repeat many of my sentences in 
lessons and there was considerable question form drill as ''which one 
is not there, do we wear soap, how does he feel, etc." 
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So me/an - Given several specific examples, all of the children could demon- 
stra te understanding of this concept & language by pour. ng some/a H 
waJerinto a container. However, carryover in other situations .s not 
consistent; repetition of command is required. 

Home - The children were exposed to language such as home '-^^e place you 

live who lives here." the possessive John's home, as well as tne in 

dvidual words & phrases connected with home. There was exposure to the 
Ideas that everyone has a home; it gives us shelter and is the place where 
we eat and sleep. Stories such as a dog finding a home reinforced a 
sequence of ideas. We talked about the different rooms m a house their 
n^era^d what we do in each. We went through ^he sequence of washing 
clothes and ourselves, cleaning the house. The children were introaucen 

answers with a phrase to "Where does the animal live? 

lexers to match our address and talked about the sequence of mailing 
a letter and acted it out. 



valentine's Day - We talked about the idea that we are friends and wc love our 
friends and exchanged Valentines. 

tliiTn^ ^^^^ Tuesitri:: ---^^^ ? -rf 

a!b L .„^« the questions "Are you hungry and thirsty?" and she uses 
sad, happy, tired, afraid and hungry in spontaneous language. 

Uind and air - We talked about the concepts that the wind Is air, we have air 
In us, it moves things and makes things big. 

Stars - The children were exposed to the concepts that the stars and moon 
^^came out at night and of the sun coming up during the day. 
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Growth - The children were Introduced to the concept of plants growing from 

seeds and needing dirt, water, sun and air. We found seeds in fruits and 

vegetables and planted them. We explored the parts of the plant. 



Easter - We talked about new plants, baby chicks and had stories of the Easter 

Bunny coloring and hiding eggs for children to find. We were rabbits with 

costumes hopping to music; we used eggs to strengthen understanding of 
the prepositions in, on, under, behind, in front of. We boiled and 
colored eggs. 



Doctor & safety - We talked about the doctor being our friend; he checks us 

when we feel good, helps us when we are sick or hurt. We used doctor 

kits for examining and pointed out dangerous situations that would cause 
us to see the doctor. The children were quick to role-play the doctor 
and compassionate in treating each other. We acted out Humpty Dumpty 
In conjunction with the doctor unit. If one child was absent, the others 
could all respond "sick" to the question of where the child was. 
A.B. uses sick, better, pill, bandald and doctor spontaneously. 

Mothers - We talked about all the things mothers do for us; we make presents 
to say thank you. 

Zoo - The children were exposed to the concept of the zooand names of its 
animals. We made cages and acted the part of the animals. 

Farm - The children were exposed to concepts of the farm including animals 
— that belong there, farm vs zoo animals, animal homes, what the cow and 

cMcken give us. We identified the major animals, put them in the r 

correct homes, sorted farm and zoo animals and answered questions like 

"who gives us milW and "what do we get from the cow. 

A.B. can answer both of these questions. 
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DEVELOPMENTAL AUDITORY TRAINING AND SPEECH SKILLS 

(1) Awareness of whether sound is on or off 

A,B. has played our game of walking when the music Is on and listening for 
It to stop. She often turns when a sound occurs In the classroom. 
Obviously, she Is aware of speech sounds since she responds by looking 
at the speaker or by answering. *Very quick at responding to music 
stopping and starting. 



(2) Associates sound with meaning 

In games with animal sounds, A.B. correctly points out the animal making 
the sound. She also often makes the beep beep sound of a truck during 
play. *Identfles additional environmental sounds. 



(3) Discriminates name in structured situation 

Yes, and also her classmates. In other situations, she nearly always 
hears her name, unless the noise level Is too high. 



{k) Discriminates phrases containing certain word differing In vowels 
We worked specifically on e and o. In a lesson using the sentence 

"Give me the " A.B. responded correctly on all of the words. She 

also can point to many other words familiar to her without the use of 
signs. *General auditory vocabulary Increase - Identifies all colors 
audltorally . 

(5) Discriminates common phrases 

A.B. responds to "come here, drop, open and close the door, put It away, 

let's clean up, no, yes, sit down" and several other often-said phrases. 

*Increaslng 



(6) Discriminates new instructions or phrases 

Most of these are accompanied by signs so It Is hard to say what new 
Instructions A.B. could figure out just by hearing them once. However, 
there have been times I have asked her to get something for me, not 
using signs for her specifically and she responded correctly. 
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(7) Attends to the verbal communication of others 

A.B. has very good visual contact with whoever is speaking to her. 



(8) Imitation of speech movement 

A.B. imitates most vowels accurately and many consonants. 



(9) Use of free vocalization 

There is very good evidence of carryover of her repetitions of other's 
speech in her own spontaneous speech. She vocalizes frequently. 



(10) Recognition of own voice 

When A.B. is excited, she often laughs a little louder or makes different 
noises as a kind of playing. ' She monitors her voice when I say I can't 
hear her. 



(11) Engagement in vocal play 

Often while playing A.B. will talk to herself. 



(12) 



Use of vocalization to communicate 
Every commtmication A.B. makes is verbal. 



^second half of year 
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(13) Shows Inflectional patterns 

A.B.'s speech frequently shows inflection which sounds very natural, 
especially in rising at the end of questions. 



(14) Sounds and/or syllables used In from vocalization 
A.B. uses all but a few consonant sounds* 



(15) Use of utterance length variations In from vocalizations 
A.B, varies her utterance between 2 and 3-4 words. 



(16) Use of loudness level variations in from vocalizations 

Usually her speech is at the same level, a bit louder than most 
conversations • 



(17) Breath support and control in free vocalizations 

A,B*s ability to direct the air stream in blowing exercises is 
adequate. She needs work extending a single sound on one breath 
leading up to production of many syllables on one breath. Her vocali- 
zations show adequate breath stream, *Although she blows air out the 
sides of her mouth which may cause short breaths, A,B, ^s voice is 
pleasant and natural, 

(18) Voice quality 
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(19) Breath grouping 

Again, A.B.'s extension of breath carries the vocalizations she is 
making . 



(20) Rate of speech 

Sometimes her words get bunched up and it is too fast to understand 
but most of the time her rate is natural. 



(21) Rhythm and accent 

Most of A.B's. speech shows natural rhythm showing meaning. *She bobs 
her head to the rhythm of music. 



(22) Imitation of vocalizations In regard to 

length - she imitates a 4-5 word sentence 
pitch - good imitation of higher pitches 
Intonation - good 
loudness - good 
rhythm - fair 



^second half of year 
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MATH SKILLS 



Although some children may have already attained some of these math 
skills, we began here with the fundamentals. These concepts are used 
constantly and In new Instances so they may always be reinforced* 
The children have been exposed to vocabulary and skills 1-9 incidentally, 
not specifically, but for 1, 2, 4, 5. 

(1) Understanding and use of up, down, above, below, top, bottom 
A;B« uses up, down> top in spontaneous language correctly 
May - A.B. has added under and over to her language correctly. 



(2) Understanding and use of same/different concept 
A.B. uses same in her language. 



(3) Understanding and use of tall, short, longer, shorter concepts 
A.B. uses long in her language 



(k) Understanding and use of shape 
See specific topics #6 



(5) Understanding and use of larger/smaller 

A.B. uses big, little, bigger correctly in her spontaneous language. 



(6) Understanding and use of ordering by size 
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Understanding and use of more than concept 
May - Introduced 
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(8) Understanding and use of rote counting 

A.B. spontaneously counts occasionally up to 5 or 6. 



(9) Understanding and use of beginning number concepts - recognizing 
groups of 1-5 

May - We have worked on Immediately recognizing the configuration of 
items as a certain number without having to count. A.B. does this 
up to 3. However, her niinber concepts are evolving. Show me 3 hearts 
resulted in her putting up~ 5 hearts and calling it 3. 

(10) Understanding and use of matching groups - show me the same amount - 
as many as 

May - Introduced '/^^Ct, 

1:1 correspondence introduced 



,.(11) Understanding and use of matching sets to numerals - numeral recognition 

We have started to use the numerals through 4A, we count ourselves. 
May - She recognizes the lower numerals. 



(12) Understanding and use of sequencing numbers 



(13) Creating sets - grouping like objects or objects with a common property 

May - The children wiere exposed to the concept ^and word "set" meaning 
group. In lessions, we found sets in the classroom and differentiated 
between one book and a set of books. The children responded to the 
question "What does the block go with" by matching it with a set of 
blocks. 'A.B. ^answers "block". We sorted groups of items according to 
function to practice language. Do we eat ' . , is an animal^ do 

we ride in a . A.B. has no problems with a bit of repetition and 

groups these sets according to function. 
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Additional mathematical language 

May - Some, all. The children with some repetition of command can pick 
out all of a group of things In the classroom and In pictures. 
How many. Incidental and specific usage of this construction. A.B. 
responds to the question with a number (Itself not always correct). 
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SPECIFIC TOPICS WORKED ON - OCTOBER - DECEMBER 1975 



season of fell 



words and phrases used: squirrel, nut, leaf, tree 

changing colors, hiding nuts, 
leaves falling 



A.B. identifies and speaks the above words. We read stories about 
the fall and played games of hiding nuts. 



2. 



Concept of big, little, then little, bigger, biggest 



A.B. accurately sorted little and big objects into the correct boxes. 
She can draw a circle that is little and one that is bigger, following 
directions. The children were exposed to ordering objects by size. 



3. firemen 

call the fireman, climb up the ladder 

A.B. was exposed to a visit by the firemen, with ladders and foam. 
Also, we had explanations in class of what fire is and its effects 
on us, the need for firemen and what the job is. 



If. alphabet^ 

We've worked indirectly with the alphabet in making name signs. 



5. body parts and awareness 

A.B. identifies face parts and major body parts. 



6. shapes 

A.B. identifies circle, square, triangle, rectangle and draws a circle 
when asked. There was exposure to finding shapes in things around us 
and in drawing them 
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7, Halloween 

There was exposure to the Halloween rituals and vocabulary- Halloween 
mask, pumpkin, witch, ghost, jackolantem, broom. A.B. enjoyed her 
participation in making pumpkin pie and our jackolantem. 



8. Gingerbread Man 

A.B. was captivated by the several times we told the story. Our 
cookies reinforce identification of body parts. 



Same - differents 

A.B. can point out 2 objects, felt figures or drawings that are the 
same. There was exposure to the vocabulary and the question form, 
"Are they the same?". 



10. Family 

The children were exposed to the family vocabulary, the concept of 
belonging to a family. There was discussion of roles- Dad and Mom 
working, children going to school. 



11. Over - under 

A.B. responded in the lesson to throwing the ball over or rolling it 
under a bridge. 



12. Process of baking 

A.B. enjoys the times we bake things and is willing to share, eager 
to help. 



13. Float - sink 
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Foods 



A.B. sorted pictures of food and not food and answered questions 
from "Do we eat ?" and "Is this food?". 



15^ Thanksgiving 

The children were exposed to the idea of being thankful for our food, 
having turkey at Thanksgiving. We had turkey art projects and a play 
put on by the older children at Lansdale. 



16* Clothing and weather 

A.B. names and identifies pictures of snow, rain, clouds and sun* 
She answers questions of "Is it raining today?" and pick out today's 
weather. We have discussed winter weather and the clothing for it, 
emphasizing cold and hot (used spontaneously by A. B.)» She identifies 
and names shirt, pants, shoes, socks, coat, hat, sweater, boots and 
matches similar articles of clothing to each other. 



17. Christmas 

The children were exposed to the concepts of Christmas including giving 
and receiving presents using the story of the Night Before Christmas as 
vocabulary. We made presents and art projects of trees, Rudolph 
decorations. 
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Jennie E. Swanson, Director 

COMMUNITY CONSOLIDATED SCHOOL DISTRICT 54 
804 W. Bod0 Road 
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SPECIFIC TOPICS WORKED ON JANUARY - MftY 1976 



Dramatic play - The children were encouraged to act out the situations re- 
lated to various concepts for their increased enjoyment of the story 
understanding of the concept which enabled the teacher to evaluate 
learning. Most importantly, it provided opportunities for the children 
to express themselves. 

We acted out situations of going to the store; setting the table and 
serving dinner; the home activities of laundering, bathing, cooking, 
cleaning. Besides imitating the movements of animals, we showed the 
situation of a dog finding a home, the Easter Bunny hiding eggs. We 
did snowmen melting, mailman delivering letters, firemen responding 
to a call, policemen directing traffic, doctor helping patient. 
Nursery rhymes were included to provide the sing-song intonation and 
rhythm patterns in telling a story; and to exercise memory of sequence. 
We did Little Miss Muffet, Jack 6- Jill, Humpty Dumpty. 



Auditory training - We did a lot of work in training our ears alone to pick 
out which word they heard and follow directions plus in listening to 
songs. We did several songs that told a story; the children would imi- 
tate to varying degrees by keeping time to the music. It reinforced 
their listening for the music stopping and starting and gave them some 
notion of the connection between the sequence in a story and music. 
They identified loud vs quiet music and could tell when the music 
stopped. We walked, marched, jumped, and flew to the music. 

The children are old hands at games of responding on hearing their name 
and animal sounds. So we moved on to responding to a certain direction; 
they could differentiate among 10 instructions such as 'close your^eyes' 
In a structured lesson. They could recognize by pointing to 1 of 3 pic- 
tures about 15 environmental sounds that I would make. 

We touched on' listening to tapes of stories with sounds but concentrated 
on the real phone. The children would respond to a ring by reaching for 
the phone. To varying degrees, we held the conversation of *'Hello, What 
IS your name. Are you happy. Goodbye.'' The phone itself did not transmit 
the sound; they watched listened directly to me but spoke into the phone. 

We barely began clapping to the syllables in our names, awareness and 
imitation of movement, extension of sound, and running on cue of drum 
bang. 

General Language Drill - Besides our new lessons, much repetition took place 
on language constructions that weren't covered specifically. Through 
Incidental mention, we worked on the sentence What is your name and 
recognizing it in print; the children all can recognize their own and 
their classmates' names In print. The children heard first, second and 
third repeatedly. They were asked to repeat many of my sentences in 
lessons and there was considerable question form drill as '•which one 
Is not there, do we wear soap, how does he feel, etc." 
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SomeZali - Given several specific examples, all of the children could demon- 
stra te understanding of this concept & language by pouring some/all 
raJer Into a container. However, carryover in other situations .s not 
consistent; repetition of conimand is required. 

Home - The children were exposed to language such as -home '^^^e place you 
Uw.. u,h« lives here" the possess ve John's home, as well as the m 

"du: °wi[d: . p'^ses connected with home There w« exposure to t e 
ideas that everyone has a home; it gives us shelter and is trie place where 
we eat and sUp. Stories such as a.dog finding a home reinforced a 
seaue^ce of ideas. We talked about the different rooms in a house their 
sequence OT iaeci:,. we through the sequence of washing 

ours of fC^d water and shelter. We talked about pets, farm animals. 
He answers with a phrase to "Where does the animal 1 i ve? 

Pn.t Office/Mailman - The children were ^JP^^fVht.S'harrname ''Se deuUred 
-?ers ?f ::t:h ^-Z^^l^^l^o. .iimg 
a letter and acted it out. 

valentine's Day - We talked about the idea that we are friends a.,d we love our 
friends and exchanged Valentines. 

P..t.^n - The chMdre. introduced to the concepts that he ^ oj U^^r.^, 

traffic lights and all identified what green and red mean. 

WB can answer the questions "Are you hungry and thirsty? He uses 
ail of Jhlother words spontaneously in his language. 

W,nd and air - We talked about the concepts that the wind Is air. we have air 

In lie It moves thinqs and makes things big. ... 

W?b" now spontaneously uses the word 'air' and notices it being 



The Children were exposed to the concepts that the stars and moon 
•™ o„t at niqht and of the sun coming up during the day. 
'?f%he sun ?s'not out and I ask W. if he sees the sun. he answers. 



Stars 



If the sun 
'»No/ cloud.^* 
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Growth - The children were introduced to the concept of plants growing from 

i"eeds and needing dirt, water, sun and air. We found seeds in fruits and 

vegetables and planted them. We explored the parts of the plant. 

Easter - We talked about new plants, baby chicks and had stories of the Easter 

Bunny coloring and hiding eggs for children to find. We were rabbits with 

costumes hopping to music; we used eggs to strengthen understanding of 
the prepositions in, on, under, behind, in front of. We boiled and 
colored eggs. 

Doctor & safety - We talked about the doctor being our friend; he checks us 

when we feel good, helps us when, we are sick or hurt. We used doctor 

kits for examining and pointed out dangerous situations that would cause 
us to see the doctor. The children were quick to role-play the doctor 
and compassionate in treating each other. We acted out Humpty Jumpty 
?n conjunction with the doctor unit. If one child was absent, the others 
could all respond "sick" to the question of where the child was. 



Mothers - We talked about all the things mothers do for us; we make presents 
to say thank you. 



Zoo - The children were exposed to the concept of the zoo and names of its 
animals. We made cages and acted the part of the animals. 



Farm - The children were exposed to concepts of the J^;"^ ' "^Jf.' J^he'ciw'and 

that belong there, farm vs zoo animals animal homes what the cow and 

chicken qive us. We identified the major animals, put them in the r 
corre" lolls, sorted farm and zoo animals and answered questions like 
"who gives us milk?' and "what do we get from the cow. 
W.B. can answer both of these questions. 
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DEVELOPMENTAL AUDITORY TRAINING AND SPEECH SKILLS 



(1) Awareness of whether sound is on or off 

We draw attention to sounds that occur in the classroom, hall, or 
other rooms. W.B. has pointed out when something was dropped in 
another room and the sound of the toy clown. Obviously W. is 
aware of the sound of speech since he responds to questions and 
imitates sounds. 

"Very quick to indicate when music has stopped and started. He^ 
heard birds chirping on a record before attention was drawn to it. 



(2) Associates sound with meaning 

In games with animal sounds, W.B. correctly points to the animal 
making the sound. He imitates the sound of a train, of Santa 
laughing, sounds that I use to show movement. 
- I dent i f i es add i t i ona 1 env i ronmenta 1 sounds . 



(3) Discriminates name in structured situation 

Yes, and those of his classmates. In unstructured situations he 
responds frequently if the distance is not very far or the noise 
level too great. 



(k) Discriminates phrases containing certain word differing in vowels 
We worked specifically on e and o. In a lesson using the 

sentence '^give me the , ' he responded correctly on all of the 

words. He recognizes many other words with auditory and lip in- 
formation. See 11-775 In anecdote book. 
'^General auditory vocabulary increasing. 

(5) Discriminates common phrases 

W.B. responds to many familiar phrases we use such as 'come here, 
step, open and close the door, put it away, let's clean up, turn 
It, no, yes, sit down, and others. 
-Increasing 



(6) Discriminates new Instructions or phrases 

Most of these are accompanied by signs the first time, making it 
difficult to say what new instructions are understood the first 
time just by hearing them. W. needs little repetition many 
times when I ask him to do something such as 'Put it on the desk, 
turn it that way, go get the scissors.' He checks what he thinks 
he heard by asking "'The desk?" or whatever. 
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(7) Attends to the verbal communication of others 

W.B. has excellent visual attention to a speaker's face. Often 
he mouths the words as the speaker says them. 



(8) Imitation of speech movement 

W.'s Imitation of vowel sounds and many consonant sounds Is 
accurate. He tries consciously to Imitate. 



(9) Use of free vocalization 

Frequent, though sometimes W. just mouths words, not using sound. 

-V. remembers some of the songs we've learned and sings them 
at a later time. 



(10) Recognition of own voice 

W. monitors his voice when I say 'I can't hear you.' 



(11) Engagement In vocal play 

Most of W.'s vocalizations are purposeful yet once In a while he 
will talk to himself or play with sounds while he Is playing by 
himself. 



(12) Use of vocalization to communicate 

Most of the time W.'s communications are vocal. Sometimes he 
uses gestures such as "I turn" (round and round gesture). "Stop" 
(round and round) (you) 

He was talking about the train set, explaining to C. that she 
was to wait for her turn until he turned the train and It went 
around several times. 
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(13) Shows Inflectional patterns 

W,'s speech frequently shows some inflection. 



(llf) Sounds and/or syllables used in from vocalization 

W. uses all vowel sounds and many consonant sounds, except 
for the difficult ones such as sh, s, th 

We will work on his extra nasal sounds at the ends of words 
and his putting the th sound at the beginning of words 
begining with vowels 



(15) Use of utterance length variations In from vocalizations 
Shows variety 



(16) Use of loudness level variations In from vocalizations 

Variety of levels within the conversational level and range 



(17) Breath supporit and control In free vocal izatlons 

In blowing exercises, W, can extend his breath however we 
need to work on his not using up all of his breath on a few 
sounds in free vocalization. 

-He seems self-conscious in activities where he must extend 
his breath. Spontaneously,, when he doesn't think of It, he 
is capable of extension. He calls R 

(18) Voice quality 

W.'s voice is pleasant and natural. His laughter Is a joy to hear. 
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(19) Breath grouping 

We will work on production of many sounds on one breath and in 
grouping according to the meaning of the sentence. 



(20) Rate of speech 

Usually ok, sometimes fast when he is excited about something. 



(21) Rhythm and accent 

As all of the children, W. needs to work on grouping words and 
stressing them* 

'-He is able to imitate my simple clapping pattern. 



(22) Imitation of vocalizations in regard to 

length W. can imitate 4-5 words together 
pitch good on the lower tones 
intonation good 
loudness good 
rhythm good 



^second half of year 
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MftTH SKILLS 



Although some children may have already attained some of these math 
skills, we began here with the fundamentals. These concepts are used 
constantly and In new instances so they may always be reinforced. 

The children have been exposed to vocabulary & skills 1-9 Incidentally 
in our work, not specifically, but for 1,2, ^,5 

(l) Understanding and use of up, down, above, below, top, bottom 

W. uses up, down, top, under in his spontaneous language 
correctly 



(2) Understanding and use of same/different concept 

W. uses in his spontaneous language the Idea of 'same' 
correctly* the word 'different' has appeared 2 or 3 times. 

MAY Different appears much more 

(3) Understanding and use of tall, short, longer, shorter concepts 
W. uses tall and long correctly in his spontaneous language 



(k) Understanding and use of shape 

W. identifies and names the k basic shapes 
and points out shapes of things around him 
occasionally without being prompted. 



(5) Understanding and use of larger/smaller 

W. uses little, big and bigger in his 
spontaneous language correctly. 



(6) Understanding and use of ordering by size 

W. , in a lesson, ordered several objects by size, 
and does well at the graded round block, too. 
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(7) Understanding and use of more than concept 

MAY Introduced - W. identifies the group which has more 



(8) Understanding and use of rote counting 

W. often spontaneously counts things correctly to 6 or 7 



(9) Understanding and use of beginning number concepts - recognizing 
groups of 1-5 

W. recognizes groups of 5 without counting 

MAY He creates sets and counts to 6 or 7 (upper numbers evolving) 
sometimes gets k and 5 mixed up 



(10) Understanding and use of matching groups - show me the same amount 
as many as 

MAY Introduced 

1 :1 correspondence introduced 



(11) Understanding and use of matching sets to numerals - numeral recognition 
W. Matches up to 6 or 7 

(12) Understanding and use of sequencing numbers 



(13) Creating sets - grouping like objects or objects with a common property 

MAY The children were exposed to the concept and word "set" 
meaning group. In lessons we found sets in the classroom and 
differentiated between one book and a set of books. The children 
responded to the question "What does the block go with" by 
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matching It with a set of blocks. W. answers /•with blocks'/ We 
sorted groups of items according to function to practice language. 

Do we eat , is an animal, do we ride in a . 

W. re^ onds to these constructions, sometimes with repetition 
needed, and groups these sets according to function. 

Additional mathematical language 

Some, all - The children, with some repetition of command, can 
pick out al 1 of a group of things in the classroom and in pictures. 

How many - Incidental and specific usage of this construction, 
W. answers promptly. 



Lelss 188 

W.B. 

SPECIFIC TOPICS WORKED ON - OCTOBER ■ DECEMBER 1975 

1. season of fa 11 

words and phrases used: squirrel, nut, leaf, tree 

changing colors, hiding nuts, 
leaves falling 

W. points to and names the above words. He also uses them 
and the ideas in his spontaneous language 



2. Concept of big, little, then little, bigger, biggest 

s.-orted big and little objects and followed directions to draw 
little, bigger, and biggest circles. He uses the modifiers 
little, big and bigger in his spontaneous language. 



3. firemen 

call the fireman, climb up the ladder 

During Fire Prevention Week, we saw the fire trucks come to 
Hobbit House. Also we had explanation of what fire is and 
its effects on us, the need for firemen and what the job is. 



if. alphabet 

W. identifies and names all of the letters; he also writes his 
name, although not always in correct order. We talked about 
words starting with a certain letter. 



5. body parts and awareness 

W. Identifies and names parts of the face and major body parts. 



6« shapes 

W. identifies and names the k shapes - circle, triangle, square, 
rectangle. He draws these and cuts out the shapes. We found the 
shapes in the things around us. 

5 'J 
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7. Halloween 

There was exposure to the Halloween rituals and vocabulary: 
Halloween, mask, pumpkin, witch, ghost, jackolantern, broom. 
W. enjoyed his participation in cutting out a jackolantern 
and making pumpkin pie. 



8. Gingerbread Man 

W. requested the story even more times than It was told, then 
make references to It throughout the days. He used expressions 
that he heard In the story. Making cookies was fun. 



9. Same - differents 

W. points to 2 objects, felt figures and drawings that are 
the same, uses 'same' In his spontaneous language and can 
answer the question "Are they the same?" 



10. Family 

The children were exposed to the family vocabulary and the 
concept of belonging to a family* There was discussion of 
roles - Daddy and Mommy going to work - children going to 
school . 



11 . Over - under 

W. responded In fie lesson to throwing the ball over or rolling 
it under a bridge. Also we move paper strips under and over 
each pther. He uses under spontaneously. 



12. Process of baking 

These times are fun and all of the children enjoy helping. 



13, FloSt - sink 

The children were exposed to this vocabulary at appropriate 
times in the activity, they experiment themselves at water play. 
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^k. Foods 

W. sorted pictures of food and not food, felt for some^ 
foods without looking and answers the questions "Is this 
food? and Do we eat V* 



15. Thanksgiving 

The children were exposed to the idea of being thankful 
for our food, stories of Indians and pilgrims. We made 
costumes of these and had art projects with turkeys. 



16, Clothing and weather 

identifies and names pictures of snow, rain, clouds, sun. 
He answers questions of 'Ms is raining today?" and prck out 
today's weather. We have discussed winter weather and the 
clothing for it, emphasizing hot and cold, (used spontaneousl 
W. identifies and names major articles of clothing and 
matches them. 



17, Christmas 

The children were exposed to the concepts of Christmas, 
including giving and receiving presents, the story of t 
Night Before Christmas, and its vocabulary. We made 
presents and art projects of trees, reindeer, Santa, 
decorations. We sang frequently at Hobbit House. 
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SPECIFIC TOPICS WORKED ON JANUARY - MAY 1976 



Dramatic play - The children were encouraged to act out the situations re- 
lated to various concepts for their increased enjoyment of the story 
understanding of the concept which enabled the teacher to evaluate 
learning. Most importantly, it provided opportunities for the children 
to express themselves. 

We acted out situations of going to the store; setting the table and 
serving dinner; the home activities of laundering, bathing, cooking, 
cleaning. Besides imitating the movements of animals, we showed the 
situation of a dog finding a home, the Easter Bunny hiding eggs. We 
did snowmen melting, mailman delivering letters, firemen responding 
to a call, policemen directing traffic, doctor helping patient. 
Nursery rhymes were included to provide the sing-song Intonation and 
rhythm patterns in telling a story; and to exercise memory of sequence. 
We did Little Miss Muffet, Jack & Jill, Humpty Dumpty. 



Auditory training - We did a lot of work in training our ears alone to pick 
out which word they heard and follow directions plus In listening to 
songs. We did several songs that told a story; the children would imi- 
tate to varying degrees by keeping time to the music. It reinforced 
their listening for the music stopping and starting and gave them some 
notion of the connection between the sequence in a story and music. 
They Identified loud vs quiet music and could tell when the music 
stopped. We walked, marched, jumped, and flew to the music. 

The children are old hands at games of responding op hearing their name 
and animal sounds. So we moved on to responding to a certain direction; 
they could differentiate among 10 instructions such as 'close your eyes' 
in a structured lesson. They could recognize by pointing to 1 of 3 pic- 
tures about 15 environmental sounds that T would make. 

We touched on* listening to tapes of stories with sounds but concentrated 
on the real phone. The children would respond to a ring by reaching for 
the phone. To varying degrees, we held the conversation of "Hello, What 
Is your name. Are you happy. Goodbye." The phone itself did not transmit 
the sound; they watched listened directly to me but spoke into the phone. 

We barely began clapping to the syllables in our names, awareness and 
Imitation of movement, extension of sound, and running on cue of drum 
bang. 

General Language Drill - Besides our new lessons, much repetition took place 
on language constructions that weren't covered specifically. Through 
Incidental mention, we worked on the sentence What is your name and 
recognizing it in print; the children all can recognize their own and 
their classmates' names In print. The children heard first, second and 
third repeatedly. They were asked to repeat many of my sentences in 
lessons and there was considerable question form drill as "which one 
Is not there, do we wear soap, how does he feel, etc." 
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Some/an - Given several specific examples, all of the children could demon- 
Tt7ate understanding of this concept & language by pouring some/all 

water Into a container. However, carryover in other situations is not 

consistent-; repetition of command is required. 

Home - The children were exposed to language such as "home the place you 
live, who lives here." the possessive John's home, as well as the in- 
dividual words & phrases connected with home. There was exposure to the 
Ideas that everyone has a home; it gives us shelter and Is the place where 
we eat and sleep. Stories such as a dog finding a home reinforced a 
sequence of Ideas. We talked about the different rooms m a house, their 
names and what we do in each. We went through the sequence of washing 
ctotherand ourselves, cleaning the house. The 'children were intro uced 
to ' ^ concepts that animals have a different home but the same needs as 
our of food, water and shelter. We talked about pets, farm animals, 
wild animals and zoo animals and sorted them according to where they 

D.^^can point to his house In response to "Where do you. live?" 

Pn.t nfflce/Mailman - The children were exposed to the concepts that ^11 

have an address, our house is on a street which has a name. We delivered 
leners to match our address and talked about the sequence of mailing 
a letter and acted it out. 

valentine's Day - We talked about the Idea that we are friends and we love our 
friends and exchanged Valentines. 

Policeman - The children were Introduced to the concepts that he ^^o- friend. 
hiTelDS us when we are lost, what Is means to be lost. We .jcted out 

telng o pollce^n saying stop and go. We talked about the safety signs. 

^raf?5c "lights and all ideritifl^d what green and red mean. 

r , ■ . To h*>ln the children Identify their feelings and those of others, 
^^^y'were n oSu^eS ;i ih^ iocabuliry connected with physical and e.x,- 

tloLrfeelings. The children can Identify sad. happy, angry, tired. 

afraid faces and answer to the question are you hungry and thirsty. 

He uses happy and cad In his spontaneous language 

mnd and air - We talked about the concepts that the wind Is air. we have air 
■ In us . It nvaves things and makef, things big. 

Stars - The children were exposed to the concepts that the stars and moon 
came out at night and of the sun coming up during the day. 
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Growth - The children were introduced to the concept of plants growing from 

^eeds and needing dirt, water, sun and air. We found seeds in fruits and 

vegetables and planted them. We explored the parts of the plant. 

Easter - We talked about new plants, baby chicks and had stories of the Easter^ 

Bunny coloring and hiding eggs for children to find. We were rabbits with 

costumes hopping to music; we used eggs to strengthen understanding of 
the prepositions in, on, under, behind, in front of. We boiled and 
colored eggs. 



Doctor & safety -We talked about the doctor being our friend; he checks us 

when we feel good, helps us when we are sick or hurt. We used doctor 

kits for examining and pointed out dangerous situations that would cause 
us to see the doctor. The children were quick to role-play the doctor 
and compassionate in treating each other. We acted out Humpty Jumpty 
In conjunction with the doctor unit. If one child was absent, the others 
could all respond "sick" to the question of where the child was. 



Mothers - We talked about all the things mothers do for us; we make presents 
to say thank you. 



Zoo - The children were exposed to the concept of the'zooand names of its 
animals. We made cages and acted the part of the animals. 



Farm - The children were exposed to concepts of the farm '"eluding animals 
— that beling there, farm vs zoo animals, animal homes, what the cow and 
chicken give us. We identified the major animals, put them m the r 
correct homes, sorted farm and zoo animals and answered questions like 
"who gives us milk' and "what do we get from the cow. 
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DEVELOPMENTAL AUDITORY TRAINING AND SPEECH SKILLS 



(l) Awareness of whether sound is on or off 

D. will listen for the record player to start and often starts 
to dance when he hears the music. Obviously, when he imitates 
words he has heard the sounds in them. 

"D. 's quick to respond when the music stops and starts again. 
He usually directs his attention to sudden noises in the room. 



(2) Associates sound with meaning 

We draw attention to the sounds that occur in the classroom, hal Is 
or outside. In games with animal sounds, D. points to the correct 
animal on hearing the sound it makes. 
"'Also to other environmental noises. 



(3) Discriminates name in structured situation 
Yes, and tKose of his classmates. 

He discriminates in Unstructured situations most of the time 
if there is not much background noise. 



(k) Discriminates phrases containing certain word differing in vowels 

D. in a structured lesson when I ask "Give me the I' does 

listen and respond correctly to many words. We worked on e and 
o words, which he Imitated and produced in the right object or 
picture. Without sign, he points to other words, he has heard 
(and seen on lips): rabbit, circle, apple, bird. He imitates 
these vowel sounds. "General auditory vocabulary growing, knows all 

fr\ n- • • 4. ^ r^u^-^e^e colors audltorally. 

(5) Discriminates common phrases ' 

D. responds to come here, stop, open the door, put it away, let's 
clean up, no, yes, sit down (and probably isome similar to these 
which I am forgetting) . 
"Increasing number of phraseS4 

(6) Discriminates new Instructions or phrases 

Most of these are accompanied with sign, so it is hard to say 
what new instructions he could figure out just by hearing them. 
A few times he was the first of his group to respond to 
directions "go get the cat" and "stand up." 
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(7) Attends to the verbal communication of others 

D. knows that we can cause others to do something by talking. He 
has very good visual attention to the speaker's face and is watching 
longer and longer periods of time during explanations or stories. 
-His general growth in maturity and language, has caused his 
attending to lessons to grow. 



(8) Imitation of speech movement 

•D. imitates single words with the vowel sound accurately, with 
concentraded individual work, he imitates some consant sounds, 
-'-His imitative ability has improved - it is difficult for him to 
imitate another's lip and tongue positions and sounds. 



(9) Use of free vocalization 

With D,'s tighter ear mold and then the loaner, D, is saying 
much more to himself and others. Previously, it was mostly when 
he was playing, trying to get something from another child, or 
frustrated if he took something of his, or excited. 
-Calls the names of his classmates now, tells them a little. 



(lO) Recognition of own voice 

Increasingly, seems to enjoy talking to himself, naming words, 
and imitating in lessons. 



(11) Engagement in vocal play 

Much more with the changes in aids- 
-Continued increase. 



(12) Use of vocalization to communicate 

is more and more using sounds to tell someone about something 
or comment. He is saying many sounds strung together and only 
beginning to channel these into words. 

v?He needs constant encouragement to accompany his signs with 

speech- He has difficulty in making and remembering the speech sounds. 
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(13) Shows Inflectional patterns 

At this point, nx)st of what D. says Is in one tone, 
with possibly one abrupt change in pitch. 



{^k) Sounds and/or syllables used in from vocalization 

Most vowel sounds usually ok, consonants m, b, v, h. 
-Increasing 



(15) Use of utterance length variations In from vocalizations 

Up until the change In aids, D. would say a short 
utterance when he was excited about something. Now he 
continues this but has added some longer utterances in 
a series of sounds as he* tries to ask or tell someone 
about something- 



(16) Use of loudness level variations in from vocalizations 
With the single short utterance, it tends to be loud. 
With the longer ones, it tends to be conversational level- 



(17) Breath- support and control In free vocalizations 

D. needs work on directing the breath stream into one 
flow or a word. He uses too much breath in blowing 
feathers or cotton, with the air coming out the side 
of his mouth. Practice in directing the air stream and 
holding a sound or a breath or blowing his nose will be 
of great help to his speech. 

^VD. expends his breath too fast which tends toward 

short breaths. 

(18) Voice quality 

Pleasant and natural. 
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(21) Rhythm and accent 
None as yet. 



(22) Imitation of vocalizations in regard to 



length imitates 1 or 2 words 

□Itch remains at normal pitch 

Intonation beginning to rise at end of question'.. 

loudness stop at normal range 

rhythm beginning to imitate 13 syllables 



•Imitative skills improved since January 
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(19) Breath grouping 

D. needs practice in putting several sounds or words in one 
breath; he can extend a sound on a long breath. 
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MATH SKILLS 



Although some children may have already attained some of these math 
skills, we began here with the fundamentals. These concepts are used 
constantly and In new instances so they may always be reinforced. 
The children have been exposed to vocabulary and skills 1-9 incidentally 
in our work, not specifically, but for 1, 2, k, 5. 

(1) Understanding and use of up, down, above, below, top, bottom 
See specific topics #11 

MAY Demonstrates understanding of under, over, on, off, 
(lights, music) and usually top, bottom. 

(2) Understanding and use of same/different concept 
See specific topics #9 

MAY D. often points out things that are the "same.'* 



(3) Understanding and use of tall, short, longer, shorter concepts 



{k) Understanding and use of shape 
See specific topics ^ 



(5) Understanding and use of 1 arger/smal ler 

See specific topics #2 

(6) Understanding and use of ordering by size 
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(8) Understanding and use of rote counting 
IncidiBntal focus 



(9) Understanding and use of beginning number concepts - recogniiiing 
groups of 1-5 

MAY D. usually responds correctly to configurations of items 
up to k without counting, although he has not grasped 
the meaning of the word '*count.'* He does not respond 
to questions as 'show me 2 hearts.' 

(10) Understanding and use of matching groups - show me the same amount - 
as many as 

MAY Introduced 

1:1 correspondence introduced. D. put a bottle cap in 
each hold of an egg carton, following instruction to 
"put 1 in each" 

(11) Understanding and use of matching sets to numerals - numeral recognition 
We have started to use the numerals through k as we count ourselves 

MAY D. responds to numeral one with "one." D. often repeating 
procedure of touching everyone present then putting up his 
whole hand meaning 5* 

(12) Understanding and use of sequencing numbers 



(13) Creating sets - grouping like objects or objects with a common property 
The children were exposed to the concept and word "set" meaning 
group. In lessons, we found sets in the classroom and differ- 
entiated between one book and a set of books. The children 
responded to the question "What does the block go with" by 
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matching it with a set of blocks. We sorted groups of items 

according to function to practice language, '^Do we eat 

is an animal, do we ride in a 

Additional mathematical language 

Some, all - The children, with some repetition of command 
can pick out al 1 of a group of things in the classroom and 
in pictures. 

How many - Incidental and specific usage of this construction 
D. does not respond with answer. 
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SPECIFIC TOPICS WORKED ON - OCTOBER - DECEMBER 1975 

1 . season of fa 1 1 

words and phrases used: squirrel, nut, leaf, tree 

changing colors, hiding nuts, 
leaves fal 1 ing 

D. identifies the above In pictures. He participated in games 
of hiding nuts; he took walks with us as we talked about the 
actions of squirrels and the leaves falling. 



2. Concept of big, little, then little, bigger, biggest 

D. was very good at sorting Uttle and big things into the 
correct boxes. He can draw a circle that is little and 
one that is bigger, following directions. The children 
were exposed to ordering objects by size. 

3« firemen 

call the fireman, climb up the ladder 

D. was exposed to a visit by the firemen as they put up ladders 
and sprayed foam. Also we had explanations of what fire Is 
and Its effects on us, the need for firemen and what his job is 



4. alphabet 

D. has worked Indirectly with the alphabet in making name signs 



5. body parts and awareness 

D. Identifies face parts and major body parts 



6. shapes 

D. identifies circle, square, triangle, rectangle and dra^is 
circle when asked. There was exposure to finding shapes in 
things around us and in drawing them. 
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7. Halloween 

There was exposure to the Halloween rituals and vocabulary: 
Halloween, mask, pumpkin, wftch, ghost, jackolantern, broom. 
D. enjoyed his participation in making pumpkin pie and our 
jackolantern. 

8. Gingerbread Man 

D. watched the story 3 times and would identify some of the 
characters during the story. He enjoyed making the cookies. 



9. Same - differents 

D. can point to 2 objects, felt figures or drawings that are 
the same. There was exposure to the vocabulary and question 
form, ^^Are they the same?'* 



10. Family 

The children were exposed to the family vocabulary, the concept 
of belonging to a family. There was discussion of roles - 
Daddy and Mommy working, children going to school 



11 . Over - under 

D. responded in the lesson to throwing a ball over or rolling 
it under a bridge. Also he wove paper strips under and over 
each other. 



12. Process of baking 

D. enjoys the times we make things and watches to find 
out what to do. 



13. Float - sink 

The children were exposed to this vocabulary at appropriate times 
in the activity, they experiment themselves at water play. 
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14. Foods 

D. participated 5n sorting pictures of not food and food, 
and 5n feeling for fruits without looking. Exposure to 
question form ''Is this food? and Do we eat ? " 



15. Thanksgiving 

The children were exposed to the story and vocabulary of 
Indians and pilgrims, making costumes of these, art projects 
with turkeys, a breakfast make by everyone at Hobbitt House, 
a play at Lansdale* 

16. Clothing and weather 

D, Identifies and names pictures of snow, rain, clouds, and sun. 
He participates as we answer "Is it raining today?'* to pick out 
today's weather. We have talked about winter weather and 
clothing for it and emphasized cold, hot. 0. identifies shirt, 
socks, shoes, pants, coat, hat and matches similar pieces. 



17. Christmas 

Tie children were exposed to the concepts of Christmas including 
giving and receiving presents, the story of the Night Before 
Christmas. We made presents and art projects of tree, Rudolph, 
decorations. We sang frequently at Hobbit House. 
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SPECIFIC TOPICS WORKED ON JANUARY - MftY 1976 



Dramatic play - 'The children were encouraged to act out the situations re- 
lated to various concepts for their increased enjoyment of the story 
understanding of the concept which enabled the teacher to evaluate 
learning. Most importantly, it provided opportuni t ies for the children 
to express themselves. 

We acted out situations of going to the store; setting the table and 
serving dinner; the home activities of laundering, bathing, cooking, 
cleaning. Besides imitating the movements of animals, we shoved the 
situation of a dog finding a home, the Easter Bunny hiding egcs. We 
did snowmen melting, mailman delivering letters, firemen responding 
to a call, policemen directing traffic, doctor helping pat ient. 
Nursery rhymes were included to provide the sing-song intonation and 
rhythm patterns in telling a story; and to exercise memory of sequence. 
We did Little Miss Muffet, Jack & Jill, Humpty Dumpty. 



Auditory training - We did a lot of work in training our ears alone to pick 
out which word they heard and follow directions plus In listening to 
songs. We did several songs that told a story; the chi Idren would imi- 
tate to varying degrees by keeping time to the music. It reinforced 
their listening for the music stopping and starting and gave them some 
notion of the connection between the sequence in a story and music. 
They ident if ied-Joud vs quiet music and could tell when the music 
stopped. We walked, marched, jumped, and flew to the music. 

The children are old hands at games of responding on hearing their name 
and animal sounds. So we moved on to responding to a certain direction; 
they could differentiate among 10 Instructions such as 'close your eyes' 
In a structured lesson. They could recognize by pointing to 1 of 3 pic- 
tures about 15 environmental sounds that I would make. 

We touched on'listening to tapes of stories with sounds but concentrated 
on the real phone. The children would respond to a ring by reaching for 
the phone. To varying degrees, we held the conversation of "Hello, What 
Is your name. Are you happy, Goodbye.*' The phone itself did not transmit 
the sound; they watched listened directly to me but spoke into the phone. 

We barely began clapping to the syllables in our names, awareness and 
Imitation of movement, extension of sound, and running on cue of drum 
bang. 

General Language Drill - Besides our new lessons, much repetition took place 
on language constructions that weren't covered specifically. Through 
incidental mention, we worked on the sentence What is your name and 
recognizing it In print; the children all can recognize their own and 
their classmates' names In print. The children heard first, second and 
third repeatedly. They were asked to repeat many of my ..sentences in 
lessons and there was considerable question form drill as "which one 
is not there, do we wear soap, how does he feel, etc." 
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Some/all - Given several spectflc examples, all of the child en could demon- 
^ ctTate understanding of this concept & language by pouring some/all 

^atlr into a container. However, carryover in other situations is not 

co?fsistent; repetition of command is required. 

Home - The children were exposed to language Si-r.h as "home is the place you 
— livet who lives here." the possessive John', home, as well as the in- 

d vidual words S phrases connected with home. There was exposure to the^ 
Ideas that everyone has a home; it gives us shelter and isthe place where 
we eat and sleep. Stories such as a dog finding s home reinforced a . 
sequence of ideas. We talked about the different rooms In a house their 
names and what we do In each. We went through the sequence of washing 
clSthes and ourselves, cleaning the house. The children were introduced 
. Ji t^e concepts 'hat Animals hLe a different home but the same needs as 
ours of food, water and shelter. We talked about Pfts. farm animals, 
•wild animals and zoo animals and sorted them according to where they 

"7." can answer the question "Where do you live" with -house' 

PostOmceZMailman - The children were exposed to the concepts that we all 

have an addres s, our house is on a street which has a /e de .vered 

lexers to match our address and talked about the sequence of mailing 
a letter and acted it out. 

valentine's Day - We talked about the idea that we are friends and we love our 
friends and exchanged Valentines. 

P.11ce,«n - The children were introduced to the concepts that he °- fj''"". 

^rrpon:^niav";rt^p "r." Te-^r. ^i^rt-th^s^ntv ..^s. 

traffic lights and all identified what green and red mean. 

T u ^ .-h;iHr*»n ?dentifv their feelings and those of others, 

^^y"wel: n o e i Jhe ioSbulLy connected ^ith physical and emo- 
JJoLl fee ings. The children can identify sad. happy, angry tired, 
afraid faces ind answer to the question are you hungry and thirsty. 
0. uses happy and sad in his spontaneous language. 

m„d and air - We talked about the concepts that the wind is air. we have air 
" In us. it moves things and makes things big. 

Stars - The children were exposed to the concepts that the stars and moon 
^came out at night and of the sun coming up during the day. 
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Growth - The children were introduced to the concept of plants growing from 

seeds and needing dirt, water, sun and air. We found seeds in fruits and 

vegetables and planted them. We explored the parts of the plant. 

Easter - We talked about new plants, baby chicks and had stories of the Easter 

Bunny coloring and hiding eggs for children to find. We were rabbits with 

costumes hopping to music; we used eggs to strengthen understanding of 
the prepositions in, on, under, behind, in front of. We boiled and 
colored eggs. 



Doctor S- safety - We talked about the doctor being our friend; he checks us 

when we feel good, helps us when we are sick or hurt. We used doctor 

kits for examining and'pointed out dangerous situations that woud cause 
us to see the doc?or. The children were quick to role-play the doctor 
and compassionate in treating each other. We acted out Humpty Jumpty 
?n conjunction with the doctor unit. If one child was absent, the others 
could all respond "sicW to the question of where the child was. 



Mothers - We talked about all the things mothers do for us; we make presents 
to say thank you. 



Zoo - The children were exposed to the concept of the zooand names of its 
animals. We made cages and acted the part of the animals. 



Fnrm . The children were exposed to concepts of the farm including animals 
— ;hI^be^ing there farm vs zoo animals, animal homes, what the cowand 
chtcken gWe us. We identified the major animals, put them in their 
correc? lolls, sorted farm and zoo animals and answered questions like 
"who gives us milkJ' and "what do we get from the cow. 
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DEVELOPMENTAL AUDITORY TRAINING AND SPEECH SKILLS 



(1) Awareness of whether sound Is on or off 

D. often requests that the stereo be put on and very accurately 
says 'stop' when it finishes. We draw attention to sounds as 
they occur In the classroom, hall, or other rooms. 

-Very quick to respond when music stops and starts. 

(2) Associates sound with meaning 

In games with animal sounds, D. correctly points out the animal 
making the sound. He will make the sound of a truck (vroom) 
during play. 

VfHe Identifies additional environmental sounds. 

(3) Discriminates name in structured situation 

Yes and also his classmates.' In unstructured^situations, D. 
most of the time hears his name, unless the distance Is too 
far or the noise level too high. 



(k) Discriminates phrases containing certain word differing in vowels 

We worked specifically on e and o. In a lesson using the sentence 

iiQIve me the JJ., D. succeeded in responding correctly on all 

other words. Without sign, he also can point to many other words 
famil iar to him. 

VfGeneral auditory vocabulary increasing. Knows all colors but purpl 
auditorally. 

(5) Discriminates common phrases 

D. responds to come here, stop, open and close the door, put it 
away, let's clean up, no, yes, sit down and several other often 
said phrases. 
-Increasing - 

(6) Discriminates new instructions or phrases 

Occasionally D. understands a new and unfamiliar direction such 
as "Do you hear it?'* Most of these are accompanied by sign, so 
it is hard to say what new instructions he could flgure^out just 
by hearing them ("Will you give me a cup?" "Color the little 
circle blue."). 
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(7) Attends to he verbal communication of others 

D. turns and watches promptly and attentively the face of the 
speaker* 



(8) Imitation of speech movement 

D* imitates most vowels accurately and many consonants. Often 
this does not carry over to his spontaneous speech; he often 
says the same 2 or 3 sounds for any communication he makes (on 
the other hand, he says '^no more, hello, goodbye, good girl") 
with very good articulation and quality. 



(9) Use of free vocalization 

D. uses his voice only sometimes when he is telling or asking 
something. Many times he uses gestures. However, he does 
attempt vocalization the other half of the time, when he knows 
the words and how to say what he wants to say. (see notebook 
12-17-75). 



(10) Recognition of own voice 

When D. is excited or playing, he enjoy*? listening to his own 
voice making different sounds. 



(11) Engagement in vocal play 

He monitors his voice when I say I can't hear him; seemingly he 
knows when he is making sounds. 



(12) Use of vocalization to communicate 
See ffS 

•^''He is very 3Vv'- wivat is going on around him and is very open 

with his ideas about ft. His problem is that he doesn't have the 
words to say what he knows. I think he is aware of this. He is 
free with his vocalization and very clear on words he is certain 
of, but sticks to mime and gesture to tell the things he cannot 
say. 
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(13) Shows Inflectional patterns 

With the words he knows, D. shows some Inflection 
and sometimes in the rise at the end of a question 
is v6ry noticeable. 



(14) Sounds and/or syllables used In from vocalization 

Again, D. seems to make the same sounds (ma^ a) quite 
often for anything except for the select words he 
pronounces so well. 

'^Has begun to use his classmates' names to call them 
successful ly. 



(15) Use of utterance length variations In from vocalizations 
Most of D.'s utterances are 1, 2 and 3 word lengths. 



(16) Use of loudness level variations in from vocalizations 

D. uses a variety of levels' the one-word utterances 
are a bit above conversational range. 



(17) Breath support and control in free vocalizations 

D. can extend his breath in blowing exercises but does 
not put too many words on one breath. 



(18) Voice quality 

David's voice is pleasant and natural yet a bit high-pitched. 
His laughter is a joy to hear. 
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(19) Breath grouping 

needs practice In putting several sounds or words In one 
breath; he can extend a sound on a long breath. 



(20) Rate of speech 

A bit slow since there are so few words in his utterances 



(21) Rhythm and accent 



Little as yet* 



(22) Imitation 



of vocalizations in regard to 



length 
pitch 



can imitate a 3 or 4 word sentence 



intonation 
loudness 
rhythm 



accurate 
accurate 

imitates accurately 

imitates groups of words accurately 
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MATH SKILLS 



Although some children may have already attained some of these math 
skfllSy we began herewith the fundamentals. These concepts are used 
constantly and In new Instances so they may always be reinforced. 
The children have been exposed to the vocabulary and skills 1-9 
incidentally in our work, not specifically, but for 1,2, ^,5 

(l) Understanding and use of up, down, above, below, top, bottom 
D. uses up, down In spontaneous language correctly. 

MAY He demonstrates understanding of over, under, and 
sometimes top and bottom with repetition. 



(2) Understanding and use of same/different concept 
D. uses same In his spontaneous language. 



(3) Understanding and use of tall, short, longer, shorter concepts 
MAY He draws a long and short tail on instruction. 

(k) Understanding and use of shape 
See specific topics #6 



(5) Understanding and use of larger/smaller 

See specific topics #2 

(6) Understanding and use of ordering by size 
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(8) Understanding and use of rote counting 
Incidental focus 



(9) Understanding and use of beginning number concepts - recognizing 
groups of 1-5 

MAY We have worked on immediately recognizing the configuration 
of items as a certain number without counting. D. does this 
readily up to He can create sets to 6 and with encouragement 
count to 6* 

(10) Understanding and use of matching groups - show me the same amount - 
as many as 

MAY Introduced 

1 : 1 correspondence introduced. 

(11) Understanding and use of matching sets to numerals - numeral recognition 

We have started to use the numerals through k as we count 
ourselves* 

MAY D. could identify the numerals 1-6 after one practice session. 

(12) Understanding and use of sequencing numbers 



(13) ..eating sets - grouping like objects or objects with a common property 
The children were exposed to the concept and word ''set'^ meaning 
group. In lessons we found sets in the classroom and differ- 
entiated between one book and a set of books. The children 
responded to the question '^What does the block go mtW by 
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matching it with a set of blocks. We sorted groups of items 

according to function to practice language, '^Do we eat ^? , 

Is an animal?, Do we ride in a D. ^ 

responds to some of these questions, sometimes with repetition. 

Additional mathematical language 

Some all - The children with some repetition of command, can 
pick out all of a group of things in the classroom and in 
pictures 

How many - incidental and specific u'^age of this construction, 
D. answers st)metimes, with repetition. 
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SPECIFIC TOPICS WORKED ON - OCTOBER ■ DECEMBER 1975 



1 . season offal 1 

words and phrases used: squirrel, nut, leaf, tree 

changing colors, hiding nuts, 
leaves falling 

D. identifies the above words in pictures. He participated in 
games of hiding and counting nuts; he took walks with us as we 
talked about the actions of squirrels and the leaves falling. He 
seemed very interested in all of our exploring. 



2. Concept of big, little, then little, bigger, biggest 

D. sorted big and little objects and followed directions to 
draw little, bigger and biggest circles and for coloring the 
appropriate one. 



3« firemen 

call the fireman, climb up the ladder 

D. saw the visit by the firemen as they put up the lac^^/jrs and 
sprayed foam. Also we had explanations of what fire is and its 
effects on us, the need for firemen and what the job is. D. often 
brings out the book on firemen and tells the story in a few words; 
he also draws some detailed trucks, ladders and men. 

if. alphabet 

We have worked on the sound of p, e, and o specifically. 
David writes his name accurately. 



5* body parts and awareness 

D. identifies face parts and major body parts. 



6- shapes 

D. identifies circle, triangle, square and rectangle and can 
cut these out and draw them. There was exposure in finding shapes 
in things around us. David can cut a picture of a certain shape from 
a magazine. 
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7^ 'Hally:rm::in 

There was exposure to the Halloween tug 'is and vocabulary: 

HaUoween, mask, pumpkin, witch, ghost, j.3c!cclantern, broom. 

D. enjoyed his participation in cutting Ouc a jackclantern and 
makii^g pt:;r^'fpk?n pie. 

8. Gingerbread Man 

The story was done several tJme^oi snd then reinforced by making 
our own cookies which everyone enjoyed. 



9, Same - d'ifferents 

0. can point to 2 objects, felt f or drawings that are the 

same. There was exposure to the voc ^^ ^c ' and question form ^'Are 
they the same?^' 



10« FamTi: 

The chi'i^M were exposed to the family vocabulary and the 
concept of belonging to a family. There was discussion of roles 
Daddy and Mommy working, children going to school. 



11. Over - under 

0. responded in a lesson to throwing a ball over or rolling 
?t under a bridge. Also he wove paper strips under and over 
each other. 



12. Process of baking 

D. enjoys the times we do this and is eager to do his share. 



13. Float - sink 

The children were exposed to this activity of certain things 
floating and sinking and its correct vocabulary; they experiment 
themselves at water play. 
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llf. Foods 

D. sorted pictures of food and not food and did our activity 
of feeling for fruits without looking. There was exposure to 
the question form "is this food? Do we eat T' 



15. Thanksgiving • 

The children were exposed to the story and vocabulary of Indians 
and pilgrims, making costumes of these, art projects with turkeys, a 
breakfast made by everyone at Hobbitt House, a play at Lansdale. 



16. Clothing and weather 

D identifies and names pictures of snow, rain, clouds and sun. 
He answers questions of "is it raining today?" and picks out today s 
weather We have discussed winter weather and clothing tor it, 
e^Sasf^ing cold and hot. D. identifies shirt, pants, shoes socks, 
coat, hat, mittens, hat, sweater, and matches similar articles of 
clothing to each other. 



17. Christmas 

The children were exposed to the concepts of Christmas including 
giving and receiving presents, the story of the Night Before Christmas, 
and Its vocabulary; we made presents and art projects of trees, 
Rudolph, decorations. We sang frequently at Hobbit House. 
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Dramatic play - The children were encouraged to act out the situations re- 
lated to various concepts for their increased enjoyment of the story 
understanding of the concept which enabled the teacher to evaluate 
learning. Most importantly, it provided opportunities for the children 
to exjjress themselves. 

We acted out situations of going to the store; setting the table and 
serv'r.g dinner; the home activities of laundering, bathing, cooking, 
cleaning. Besides imitating the movements of animals, we showed the 
situation of a dog finding a home, the Easter Bunny hiding eggs.^ We 
did snowmen melting, mailman delivering letters, firemen responding 
to a call, policemen directing tra^=fic, doctor helping patient. 
Nursery rhymes were included to. provide the sing~sop?. Intonation and 
rhythm patterns i-^ telling a story; and to exercise ^./M'Ory of sequence. 
We did Little Miss Mf^=et, Jack & Jill, Humpty Dumpty. 

AuQitorv training - We did a lot of work in training our ears alone to pick 
out which word they heard and follow directions plus in listening to 
songs. We did several songs that told a story; the children would imi- 
tate to varying degrees by keeping time to the music. It reinforced 
their listening for the music stopping and starting and gave them some 
notion of the connection between the sequence in a story and music. 
They identified loud vs quiet music and could tell when the music 
stopped. We walked, marched, jumped, and flew to the music. 

The children are old hands at games of -esponding on hearing their name 
and animal sounds. So we moved on to responding to a certain direction; 
they could differentiate among 10 instructions such as ' close your eyes 
in a structured lesson. They could recognize by pointing to 1 of 3 pic- 
tures about 15 environmental sounds that I would make. 

We touched on" listening to tapes of stories with sounds but concentrated 
on the real phone. The children would respond to a ring by reaching for 
the phone. To varying degrees, we held the conversation of' ^^at 
is your name. Are you hajvpy. Goodbye." The phone itself did not transmit 
the sound; they watched 1 i stened . di rectly to me but spoke into the phone. 

We barely began clapping to the syllables in our ..is, awareness and 
Imitation of movement, extension of sound, and runnrng on cue of drum 
bang. 

General Unauaae Drill - Besides our new lessons, much repetition took place 

"(^^Tlanguage constructions that weren't covered specifically. Through 

Incidental mention, we worked on the sentence What is your name and 
recognizing it in print; the children all can recognize their own and 
their classmates' names In print. The children heard first, second and 
th]r>* repeatedly. They were asked to repeat many of my sentences in 
cer,s;ons and there was considerable question form dril^l as "which one 
hi -'ot there, do we wear soap, how does he feel, etc." 
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Some/all - Given several specific examples, all of the children could demon- 
stra te understanding of this concept & language by pouring some/all 
water Into a container. However, carryover In other situations is not 
consistent; repetition of command: is required. 

Home - The children were exposed to language such as "home the place you 
— live, who lives here," the possessive John's home, as well as the m- 

d vtdual words & phrases connected with home. There "^^f ,^'^P°^"^^^^° ^^l^^ 
\deas that everyone has a home; It gives us shelter and Isthe place where 
we eat and sleep. Stories such as a dog finding a home reinforced a 
sequence of ideas. We talked about the different rooms m a house their 
n^e^ and what we do In each. We went through ^^^^^.^J-^^.f ;:;?^i",^ed 
clothes and ourselves, cleaning the house. The children were introduced 
?oJhe concepts that Animals have a different home but the same needs as 
ours of food, water and shelter. We talked about Pfts, farm animals, 
wild animals and zoo animals and sorted them according to where they 
live. H. answers the question "Where do you live?'; with 'in a house. 
She answers with a phrase to "Where does the animal live? 

U«»rs to ««tch our address and talked about the sequence of n«, ling 
a letter and acted it out. 



Valentine's Day - We talked about the Idea that we are friends a.id we love our 
friends and exchanged Valentines. 

Pollcman - The children »ere introduced to the concepts that he i= f;'-"' 

J! Te"lar.e %ip;t:e%a?etv signs, 
traffic lights and all identified what green and red mean. 

c itnn.. - To helD the children Identify their feelings and those of others, 
^^^^y wele Jn ^oSuced o the vocabulary connected with physical and emo- 
tional fee ings. The children can Identify sad. happy. ^"9'-'/. ^l^^^' 
IfrlVd faces and answer to the question are you hungry and thirsty. 
H. can answer the questions 'Are you hungry and thirsty' and uses all 
of the above words spontaneously. 
Wind and a I. - We talked aboul the concepts that the wind Is air. we have air 
■ In us, it moves things and makes things big. 

Stars - The children were exposed to the concepts that the stars and moon 
—came out at night and ot the sun coming up during the day. 
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Growth - The children were introduced to the concept of plants growing from 

^eeds and needing dirt, water, sun and air. We found seeds in fruits and 

vegetables and planted them. We explored the parts of the plant. 

H. now uses 'seed' spontaneously. 
Easter - We talked about new plants, baby chicks and had stories of the Easter 

Bunny coloring and hiding eggs for children to find. We were rabbits with 

costumes hopping to music; we used eggs to strengthen understanding of 
the prepositions in, on, under, behind, in front of. We boiled and 
colored eggs. 

Docto r & safety - We talked about the ddttor being our friend; he checks us 

when we feel good, helps us when we are sick or hurt. We used doctor 

kits for examining and pointed out dangerous situations that would cause 
us to see the doctor. The children were quick to role-play the doctor 
and compassionate in treating each other. We acted out Humpty Jumpty 
in conjunction with the doctor unit. If one child was absent, the others 
could all respond "sick" to the question of where the child was. 

She uses sick, better, pill, bandaid, and doctor spontaneously. 

Mothers - We talked about all the things niothers do for us; we make presents 
to say thank you. 

Zoo - The children were exposed to the concept of the zoo and names of its 
animals. We made cages and acted the part of the animals. 



Farm - The children were exposed to concepts of the .^^^ ' "^^^f animal s 

that belong there, farm vs zoo animals, an.mal homes , what the cow ana 

chicken give us. We identified the major animals, put them in the r 
correc? hi^^s Ported farm and zoo animals and answered questions 1 -ke 
"who gives us milk' and "what do we get rrom the cow. 



H. can answer both of these question, 
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CP /ELOPHENTAL AUDITORY TRAINING AND SPEECH SKILLS 

(1) Awarepi;* . :>r other sound Is on or off 

We draw attention to sounds there happen to be in the room. 
H. heard hamnering in another room at Hobbitt House and In 
fact directed my attention to It. She shows Intellectual 
awareness of sound by dropping something in the basket and 
pointing to her ear. She heard a trashtruck outside one 
day that I bad not paid attention to. With the stereo she 

seems to need touch. -Great improvement in on-off awareness of music. Sitting 

(2) Associates sound with meaning at table near stereo is many times 

accurate in indicating on-off of music. 

In games with animal sounds, H. usually points to the correct 
animal. She puts her hand to her ear when playing with the 
sawing toy; she knows Santa says ho, ho, ho, as she answers 
with this to let me hear Santa laugh. 

(3) Discriminates name in structured situation 

Yes and also her classmates.* She does not respond without 
the visual cues of mouth mpvements for the others' names. Yes, 
she is beginning now to do this sometimes. Occasionally, she 
responds In an unstructured situation without seeing me say her 
name. -'Capable of responding k feet away to normal volume call 
of her name If not in deep concentration of play. 
[k) Discriminates phrases containing certain word differing In vowels 

We worked specifically on e and o. In a lesson using the sentence 

"Give me the H. responded correctly on all of the words. 

Without signs (and with lip reading) she can also point to many 

other object . or pictures. 

'^-General auditory vocabulary growing. 

(5) Discriminates common phrases 

H. responds to come here, stop, open and close tlie door, put 
It away, let's clean up, no, yes, sit down and several other 
often said phrases. 
'"Increasing repertoire. 

(6) Discriminates new instructions or phrases 

Most of these are signed so it is hard to say what new instruc- 
tions she could figure out by just hearing them. The new 
directions are ubually readily understood by her. 
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(7) Attends to the verbal communication of others 

H. has an extremely we 1 1 -developed use of vision for watching 
the speaker's face and actions. 



(8) Imitation of speech movement 

H. has fine imitative skills for all sounds, excluding a few 
of the harder consonant sounds. 



(9) Useof free vocalization 

H. i??5most always uses her voice to communicate and also talks 
to herself %s she plays- 



(10) Recognition of own voice 

She responds to 'Met me hear you, you say it*' by monitoring 
her voice. 



(11) Engagement In vocal play 

Sometimes while playing, if she does not appear to be saying 
anything specific, she Just plays with different sounds- 
"Increased. 



(12) Use of vocalization to cormiunlcate 

H. almost aiways has verbal communication 



^second half of year 
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(13) Shows Inflectional patterns 

H. Is beginning to vary pitch In imitation; spontaneously 
her tone rt?:malns mostly on one level • 

-General amount and energy of vocalizations has Increased 
so there Is more change of Inflection noted, yet the changes 
seem to be random, not necessarily In conjunction with the 
message. 

(llf) Sounds and/or syllables used In from vocalization 

H. uses ivost every sound with the exception of some 
difficult consonants. 
*'^trying 's* 



(15) Use of utterance length variations in from vocal izati 

H. frequently varies the length of her utterances 
In many different situations. 



(16) Use of loudness level variations in from vocalizations 

Mostly she remains within the conversational level, 
unless she Is excited and raises the level. 



(17) Breath support and control In free vocalizations 

In blowing exercises, H. works hard to direct the air stream 
without losing the air at the side of the mouth. 
VrS?he takes many short breaths but Is beginning to follow 
Instruction to extend it on ah instead of ah-ah-ah. 



(18) Voice quality 

H.^s voice Is pleasant and natu-al; her laughter is a 
joy to hear. 
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(19) Breath grouping 

H» tends to catch 2 short breaths to say her sentence. Needs 
work on using one breath to produce many sounds. 



(20) Rate of speech 
Natural 

-Her rate now seems to be goverened many times by her 
attempts to remember and include all of the words aid signs. 



ill) Rhythm and accent 

As all of the children, H. needs work on grouping words according 
to meaning and stressing. Now she Is understandable but tends to 
give every word the same stress and time between. 



(?2) Imitation of vocalizations in regard to 



length imitates 4-5 words sentences 
pitch fair 

Intonation needs much work 

loudness good 

rhythm needs much work 
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MATH SKILLS 



Although some children may have already attained some of these math 
skills^ we began here with the fundamentals. These concepts are used 
constantly and in new Instances so they may always be reinforced. 

The children have been exposed to vocabulary and skills 1-9 incidentally 

not specifically, but for 1, 2, 4, 5. 

(1) Understanding and use of up, down, above, below, top, bottom 
H. uses up, down, top, under In her spontaneous 
language correctly. 



(2) Understanding and use of same/dslf ferent concept 

H. uses these 2 words correctly in spontaneous language. 



(3) Understanding and use of tall, short, longer, shorter concepts 
H. uses long in her language occasionally 

MAY She can draw a short or long tail when Instructed. 



(k) Understanding and use of shape 

H. identifies and names the k basic shapes and points out 
shape of things around her occasionally. 



(5) Understanding and .use of larger/smaller 

H. uses big, little correctly in spontaneous language. 



^o) Understanding and use of ordering by size 
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(8) Understanding and use of rote counting 
Incidental focus 



(9) Understanding and use of beginning number concepts - recognizing 
groups of 1-5 

MAY We have worked on Immediately recognizing the configuration 

of Items as a certain number without having to count. H. 
can do this up k with some help. I asked H. to show me k 
hearts, she already had 2 on board, she put 2 more up. 

(10) Understanding and use of matching groups - show me the same amount 
as many as 

MAY Introduced 

1 ; 1 correspondence Introduced 



(11) Understanding and use of matching sets to numerals - numeral recognition 

We have started to use the numerals through k as we count ourselves. 

MAY H. more quickly can answer with the # of children present 
and says children" often without my help in counting. With 

, ^practice H. Jearned in one session, to identify the numerals through 5. 

(12) Understanding and use of sequencing numbers' 



(13) Creating sets - grouping like objects or objects with a common property 
The children were exposed to the concept and word "set" meaning 
group. In lessons we found sets in the classroom and differen- 
?Iated between one book and a set of books. The children responded 
to the question "What does the block go with" by matching it with 
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a set of blocks. H. answers "with block!' We sorted groups of 
items according to function to practice language. "Do we eat 

?, is an animal, do we ride in a _."- H. 

has no problems with these constructions and groups these sets 
according to function. 



(14) Additional mathematical language 

Some-all - The children, with some repetition of command 
can pick out al 1 of a group of things in the classroom and 
*p pictures 

How many - Incidental and specific usage of this construction, 
H, sometimes needs repetition before answer is given. 
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1 . season of fa 11 

words and phrases used: squirrel, nut, leaf, tree 

changing colors, hiding nuts, 
leaves falling 

H points to and names the above words in pictures. Also, she 
uses these words and ideas in her spontaneous language. 



2, Concep.: of big. little, then little, bigger, biggest 

H can sort big and little objects and can follow directions to 
draw big and little circles. She uses the words appropriately 
as modifiers in her spontaneous language and has begun to use 
'bigger' (than). 

3. firemen 

call the fireman, climb up the ladder 

We saw the visit by the firemen as they put up the ladders and 
sprayed foam. Also, we had explanations of what f . re j^s and 
Its effects on us, the need for firemen and what the job is. 



k. alphabet 

H. identifies names verbally and does the hand configuration 
for all of the letters. 



5. body parts and awareness — - 

H. points to'and names face parts and major body parts. 



6. shapes 

H. points to and names circle, square, triangle, -"^ctangle. 
There was exposure to finding shapes in things around us. She 
does point to something that is round and says circle. 
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7. Halloween 

There was exposure to the Halloween rituals and vocabulary: 
Halloween, mask, pumpkin, witch, ghost, broom, jackolantern. 
H. enjoyed our cutting out the jackolantern and making, 
pumpkin pie, 

8. Gingerbread Man 



H. watched and enjoyed the several times we told this story 
delighted in making the cookies. 



9. Same - differents 

H. can point to 2 objects, pictures, or drawings that are the 
same. She can answer the question "Are they the same?" and 
uses 'same^ correctly in her spontaneous language. 



10. Family 

The children were exposed to the family vocabulary, the concept 
of belonging to a family and the roles of the members - Daddy 
and Mommy working, children going to school. H. before and 
after this unit has said "Daddy work." 

11. Over - under 

H. responded in a lesson to throwing a ball over or rolling it 
under a bridge. Also she wove paper strips under and over each 
other. She uses 'under' correctly spontaneously. 



12. Process of baking 

H. enjoys these times and is eager to share the work. 



13. Float - sink 

The children were exposed to this activity of certain things 
floating and sinking; they experiment themselves at water play. 
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Foods 

H. sorted pictures of foods and not food and our activity of 
feeling for fruits without looking. She answers questions 
Ms this food and Do we eat ^? * 



15. Thanksgiving 

The children were exposed to the story and vocabulary of Indians 
and pilgrims, making costumes of them, art projects with turkeys 
a breakfast made by everyone at Hobbitt House, a play at 
Lansdale. 

16. Clothing and weather 

H. identifies and names pictures of snow, rain, clouds, sun. 
She can answer questions of 'Ms it raining today?'^ and pick 
out today's weather. We have discussed winter weather and 
the clothing for It, emphasizing cold and hot (used 
spontaneously by H.). She identifies and names shirt, pants, 
shoes, socks, coat, hat, sweater, boots, tie and matches 
similar articles of clothing to each other. 



17. Christmas 

The children were exposed to the concepts of Christmas Including 
giving and receiving presents, the story of the Night Before 
Christmas and Its vocabulary. We made presents and art projects 
of tree, Rudolph, decorations. We sang frequently at Hobbit House. 
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serving dinner; the home activities or launuBrmy, uaLiims, wwr..Ma, 
cleaning. Besides imitating the movements of animals, we showed the 
situation of a dog finding a home, the Easter Bunny hiding eggs. We 
did snowmen melting, mailman delivering letters, firemen responding 
to a call, policemen directing traffic, doctor helping patient. 
Nu'-sery rhymes were included to provide the sing-song intonation and 
rhythm patterns in telling a story; and to exercise memory of sequence. 
We did Little Miss Muffet, Jack & Jill, Humpty Dumpty. 

A uditory training - We did a lot of work in training our ears alone to pick 

out which word they heard and follow directions plus in listening to _ 

songs. We did several songs that told a story; the children would imi- 
tate to varying degrees by keeping time to the music. It reinforced 
their listening for the music stopping and starting and gave them some 
notion of the connection between the sequence in a story and music. 
They identified loud vs quiet music and could tell when the music 
stopped. We walked, marched, jumped, and flew to the music. 

The children are old hands at games of responding on hearing their name 
and animal sounds. So we moved on to responding to a certain direction; 
they could differentiate among 10 instructions such as "close your eyes 
In a structured lesson. They could recognize by pointing to 1 of 3 pic- 
tures about 15 environmental sounds that I would make. 

We touched on listening to tapes of stories with sounds but concentrated 
on the real phone. The children wo--ild respond to a ring by ^h.ng for 
the phone. To varying degrees, we held the conversation of .""^i 1°' ^hat 
Is your name. Are you happy. Goodbye.- The phone itself did not transmit 
the sound; they watched listened directly to me but spoke into the phone. 

We barely began clapping to the syllables in our names, awareness and 
Imitation of movement, extension of sound, and running on cue of drum 
bang. 

general Language Drill - Besides our new lessons, much repetition took place 

on language constructions that weren't covered specifically. Through 

Incidental mention, we worked on the sentence What is your name and 
recognizing it in print; the children all can recognize the i r own and 
their classmates' names in print. The children heard first, second and 
third repeatedly. They were asked to repeat many of my sentences in 
lessons and there was considerable question form drill as "which one 
Is not there, do we wear soap, how does he feel, etc." 
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sWall - Given several specific examples, all of the children could demon- 
^^=^ate in^erst^nding of this concept S '-^uage by pour.ng 

water into a container. However, carryover in other situations .s not 

consistent; repetition of command is required. 

i;:t5„:r^r.'';Sras.s connected j;:-3:r .^X^JtaJ: T.r. 

„e eat and s eep. the different rooms in a house, their 

sequence of .deas. «e talked ^ the sequence of washing 

names and what we do in each. "^""^ , "™ =2, .-h, „ere introduced 

clothes and ourselves, =l-f' "9 '"j 5i??:;enrho™ but'he same needs as 
" ''%'?^r"aferan3'rh U r Se' alk^rahorpefs , farm ani^ls, 
Zl and sorted them according to where they 

1 ive. Both can answer the question 'Where^do you 'Y^' ""^^J; 

Ro. answers with a phrase to 'Where doss the animal live? Ri. uses noun. 

nffic/Hailman - The children were „S°,';^3rr:^"e.''Se Telwlred 

feue^s S^"tch Tur ^dSres;%n3 Ul^^dlB-o^^the sequence of filing 
a letter and acted it out. 

j;^^^^^,^,^^^ . «e talked ahout.the idea that we are friends and w love our 
friends and exchanged Valentines. 

p,!^ . The Children --,;-™raf irmra:s"o"r?osj!' llZ'oT"'- 
^^^mS^. ^fd r^He- 

Both can answer the questions 'are you hungry and thirsty. Both 
use happy and sad in spontaneous language. 
Wind and air - We talked about the concepts that the wind is air. we have air 
in us. it moves things and makes things big. 

Stars - The children were exposed to the concepts that the stars and moon 
^^came out at night and of the sun coming up during the day. 

Ro. will point to pictures of night time and say 'Sun go down.' 
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Growth - The children ware Introduced to the concept of f?"';? tjf 

;ron:'ind:rnlhrn=d! ^n 

colored eggs. 



n^.tnr P <;afetv - We talked about the doctor being our friend; he checks us 
Doctor & sarety - we luincu awwu*. -s^i. hurt We used doctor 

could an respond "sick" to the question of where the child was. 

Mothers - We talked about all the things nx>thers do for us; we make presents 
to say thank you, 

^ ;hi^:r;:here:%:r:f .^o ^^^JtB' 
£:s-or^:d'?rr:;::d r ■ 

"who gives us milk!' and "what do we get from the cow. 
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DEVELOPMENTAL AUDITORY TRAINING AND SPEECH SKILLS 

(1) Awareness of whether sound is on or off 

We draw attention to sounds that occur in £he classroom, hall, 
or other rooms. Obviously, the twins are aware of the sound of 
speech since their response to their names and familiar phrases 
is immediate most of the time. ^ . , tu 

VrTheir response to music stopping and starting is quick. They 
each heard birds chirping on a record before I drew it to 

, ^ their attention. 

(2) Associates sound with meaning 

In games with animal sounds both correctly point out the animal 
making the sound. Ri. imitates some animal sounds during play. 
V-They both identify additional environmental sounds. 



(3)* Discriminates name in structured situation 

Yes, and also each other's name and W. 's. In unstructured 
situations, they both respond promptly most of the time, 
unless the noise level is too high. 



(h) Discriminates phrases containing certain word differing in vowels 

We worked specifically on e and o. In a lesson using the sentence 

'Give me the ' both succeeded in responding correctly 

on all of the words. Without signs, they also can point to many 

other objects or pictures. 

-General auditory vocabulary is increasing. 

(5) Discriminates comnxDn phrases 

-^ The twins respond to come here, stop, open and close the door, 
put it away, leer's clean up, no, yes, sit down and several 
other often said phrases. 



(6) Discriminates new instructions or phrases 

Most of these are accompanied by signs so it is hard, to say 
what new instructions they could figure out just by hearing 
them. Occasionally with just a few repetitions, both will 
respond to a fairly new direction such as 'Go to the desk and 
bring the scissors. ' 

-'Often the twins respond to a new direction the first time. 



104 

^second half of year 



Leiss 



239 

Rf.R. & Ro.R. 



(7) Attends to the verbal communication of others 

Both have good visual contact in watching the speaker's face. 

RK has some trouble watching a long sentence. 

'VRi. has improved in this with general growth In maturity. 



(8) Imitation of speech movement 

Both Imitate vowel sounds accurat€jly. Ri. tends to say the same 
consonant sounds for many different ones. Ro. does well on most 
consonants, except the difficult ones; yet he says his imitation 
too quietly. 
'^Improving. 



(S) Use of free vocalization 

RI. has vocalized In playing with others frequently but not 
constantly. Ro. Is increasing his vocalization in play every day. 
'^Bbth have done this more since January. Ri. remembers some of 
the songs ,weWe learned and sings them at a later time. 



(10) Recognition of own voice 

Both monitor their voices when I say I can't hear you." 



(11) Engagement in vocal play 

Both, RI. moreso, will talk to themselves when playing alone. 



(12) Use of vocalization to communicate 

Sometimes R. talks when he Is asking or telling something; other times 
he uses gesture such as pointing to himself and then to a toy, as if 
to say 'Can I play with that?' Most vocalizations are 3 or k sounds 
.together or 1 or 2 words. Ro. communicates frequently by playing 
together with someone. His vocal communications are usually naming 
the words he knows (saying "train" and pointing to It). Only 
occasionally will he say a longer utterance. 
'VBoth have improved in using more vocalization. 
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(13) Shows Inflectlofval patterns 

Both have the rise In pitch that Is usual at the end of a 
question. RUs vocalizations often show Inflection; Ro.'s 
vocalizations are usually one tone, just beginning to vary. 
v.-WIth more speech coming out, RoJs inflection patterns are 
increas Ing. 



(14) Sounds and/or syllables used In from vocal IzaUon 

RI. uses the vowel sounds and several consonants especially 
b, m, w, r. 

Ro. uses the vowel sounds and many of the consonants, except 
for the difficult ones. 



(15) Use of utterance length variations In from vocal Izat Ions 

RI. attempts longer vocalizations frequently, but mostly 
uses 3 or 4 sounds or 1-2 words. 

Ro. uses 1, 2, and 3 word vocalizations usually - occasionally 
a longer vocalization. 



(16) Use of loudness level variations In from vocalizations 

RI. varies the loudness In his utterances. 

Ro. usually remains at one volume, a little lower than Is 

eas I ly heard. 



(17) Breath support and control In free vocalizations 

Both can extend their breath In blowing exercises and can 
extend a sound on one breath. We need to work on producing 
many sounds on one breath. 



(18) Voice quality 

Both voices are pleasant and natural. 
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(19) Breath grouping 

Both seem to have adequate breath for their particular vocalizations. 
We will work on grouping words according to meaning. 



(20) Rate of speech 

Ro. is a bit fast. 

Ri. usually at correct rate. 



(21) Rhythm and accent 

As all of the children, they need work on grouping words according 
to meaning and stressing. Accent has not appeared much. 



(22) Imitation of vocalizations in regard to 



length Ro. imitates a 3-4 word utterance; Ri. 2 word. 

pitch good 

intonation good 

loudness Ro. is usually below 

rhythm fair 
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MTH SKILLS 

Although some children may have already attained some of these math 
skills, we began here with the^^f undamenta Is . These concepts are used 
constantly and In new instances so they may always be reinforced. 

The children have been exi^osed to vocabulary and skills 1-9 Incidentally 

In our work, not specifically but for 1,2,^, 5. 

(1) Understanding and use of up, down, above, below, top, bottom 
Both use the words up and down correctly In their 
spontaneous language. _, *. 
MAV - both demonstrate understanding of over, under and top 

and bottom with repetition 

(2) Understanding and use of same/different concept 

Ro. uses *same' in spontaneous language correctly 
See ^ on specific topics 

MAY - Rl. uses same in spontaneous language. 

(3) Understanding and use of tall, short, longer, shorter concepts 
MAY - both can draw short and long tails on command. 



(k) Understanding and use of shape 

Both identify and name the k basic shapes and a few times 
pointed out the shape of things around them. 



(5) Understanding and use of larger/smaller 

Both use little and big In spontaneous language correctly. 



(6) Understanding and use of ordering by size 
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(7) Understanding and use of more than concept 

MAY - Introduced 

Ro. can Identify 'more than' groups. 



(8) Understanding and use of rote counting 
Incidental focus 



(9) Understanding and use of beginning number concepts - recognizing 
groups of 1-5 

Ro. recognizes groups of k without counting. After 2 or 3 trees, 
Ri. can name a group of 3 without counting. 
MAY - Ri. is up to k with less repetition. Ri. creates sets 
to 3 - upper numbers evolving. Ro. creates sets to 10. 

(10) Understanding and use of matching groups - show me the same amount 
as many as 

Introduced 

1:1 correspondence introduced 



(11) Understanding and use of matching sets to numerals - numeral recognition 
We have started to use the numerals through k as we count 

MAY^-^Ri!' identifies numerals to 5 - upPer numbers not consistent. 
Ro. identifies numerals to 10 

(12) Understanding and use of sequencing numbers 



(13) Creating sets - grouping like objects or objects with a common property 

The children were exposed to the concept and word "^^J" . 
group. In lessons, we found sets in the classroom and differentiated 
between one book and a set of books, ^he ch . Id ren responded to 
the question -What does the block go with" by matching it with a 
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set of blocks- We sorted groups of items according 

function to practice language Do we eat . i 

an animal?, do we ride in a J 



(14) Additional mathematical language 

Some all - the children with some repetition of command, can 
pick'out ail of a 9roup of things in the classroom and in 

pictures. . . 

How many - Incidental and specific usage of construction. 

Both sometimes need repetition before answer is given. 
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SPECIFIC TOPICS WORKED OM - OCTOBER - DECEMBER 1975 
season of fall 

words and phrases used: squirrel, nut, leaf, tree 

changing colors, hiding nuts, 
leaves falling 

Ri points to and names the above words, as does Ro. They 
participated in games of hiding and counting nuts we took 
walks and talked about the actions of '"'■^1^ J"^^'^^^ 
leaves falling. They both seemed very interested in our 

exploring. 

Concept of big, little, then little, bigger, biggest 

Both sorted little and big objects and followed directions 
to draw little and big circles. 



f i remen 

call the fireman, climb up the ladder 

During Fire Prevention Week, we saw the fire trucks come to 
Hobbit House. Also, we had explanations of what fire is 
and is effects on us. the need for firemen and what the job 
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alphabet 

Both identify and name all of the letters. '^^^ ^"^^J^^J^^" 
m and w. so we went over these. Ro. copied his name Dec. 11. 
We talked about words starting with a certain letter 



body parts and awareness 
Both identify parts of the face and major body parts. 



shapes 

They identify and name the k shapes - circle, triangle, square 
and triangle. We found shapes in things around us. 
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7. Halloween 

There was exposure to the Halloween rituals and vocabulary: 
Halloween, mask, pumpkin, witch, ghost, jackolantern, broom. 
They both enjoyed their participation in cutting out a jack- 
olantern and making pumpkin pie. 



8. Gingerbread Man 

The story was done several times and then reinforced by 
making our own cookies which everyone enjoyed. 



g. Same - differents 

Both can point to 2 objects, felt figures or drawings that 
are the same. Ro. has imitated me saying 'same' in other 
situations. Q.uestion forms worked on were "Are they the 
Same?" 



10. Family 

The children were exposed to the family vocabulary and the 
concept of belonging to a family. There was discussion of 
roles - Daddy and Mommy working; children going to school. 



11. Over - under 

Both boys responded in a lesson to throwing a ball over or 
rolling it under a bridge. Also we wove paper strips 
under and over each other. 



12. Process of baking 

These times are fun and all of the children enjoy "help ing. 



13. Float - sink 

■ The children were exposed to this vocabulary at appropriate 
tithes in the activity; they experiment themselves at 
water play. 
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14. Foods 

They participated in sorting pictures of food and not food and 
feeling for certain foods without looking. Exposure to question 
form 'Ms this food? and Do we eat_ ?" 



15. Thanksgiving 

The children were exposed to the idea of being thankful for 
our food, stories of Indians and pilgrims. We made costumes 
of these'and had art projects with turkeys. 



16. Clothing and weather 

Both identify and name pictures of snow, rain, clouds, and sun.. 
They participate as we pick out today's weather, askingMs it 
raining today?' etc. We have discussed winter weather and the 
clothing for it, emphasizing cold and hot. They identify' major 
articles of clothing and match them to each other. They name 
several cloth ihg words also. 



17. Christmas 

The children were exposed to the concepts of Christmas including 
giving and receiving presents, the story of the Night Before 
Christmas and its vocabulary- We made presents and art projects 
of trees, Rudolph, decorations. We sang frequently at 
Hobbit House. 
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May 28, 1976 



Robert H. Leiss, Ed.D. 
Assistant Director of Special Education 
Montgomery County Intermediate Unit 
1605-B West Main Street . 
Norristown, Pa. 19^01 



Dear Dr. Leiss: 



I have just completed the parent workshops on Speech and Language Development 
in the Pre-School Years. All of the parents who attended thought the program 
was very worthwhile. They were grateful for the opportunity to attend such 
a workshop and felt that it should be continued. 

Approximately half of the parents indicated their reason for attending was a 
general interest in child development; the others had specific concerns 
regarding the speech and language development of their child. Jhere was only 
two out of the total number attending who indicated having a child with ^ 
another handicapping condition (one cerebral palsied and one hearing impaired), 

There were several problem areas. Some of them should be handled by us and 
some by the individual schools. Two of our clinicians were placed in embaras- 
sinq situations when they were asked about the workshops but were not aware 
that they were being offered by the Intermediate Unit. In both "ses I 
called the clinicians just a day or two too late. Before we send the letters 
to the districts, an announcement should be made in our staff meeting re- 
garding the workshops. 

As you know, our contact was with an administrator in each district. In 
several cases, the principals of the elementary schools did not understand 
what the program involved and were not able to answer questions coming to 
them from the parents. In the future, I must contact the principals before 
the letters announcing the program are sent to the parents. 

In every district we were told that arrangements would be made for baby- 
sitting during the sessions. In two instances, the Individuals responsi- 
ble for arranging this decided it could not be done. It was very dis- 
tracting for the parents and difficult for me with several children in 
these sessions. 

The meeting room is the aspect of these programs which should not have 
caused any problem but was one of the biggest. These problems are dis- 
cussed separately. 
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1 have enjoyed doing the workshops and feel that the parents have benefited 
from them. I believe that it is worthwhile to continue them in future years 
1 feel as most of the parents do, that the program should be made available 
before they have a child entering kindergarten. Several suggested working 
through the office of an obstetrician or pediatrician. The administrators 
In Perkiomen Valley and Springfield both mentioned presenting a simi ar 
program to nursery school and kindergarten teachers. Perhaps we could con- 
sider these suggestions and others. 

Enclosed is a complete list of the workshops that were held, the number of 
parents attending, and several specific details about each. Also enclosed 
is a summary of the information obtained from the evaluation forms that 
were completed by the parents. 

I will be happy to discuss any of this information with you or answer 
questions that you might, have regarding it. 

Sincerely, 



Jean Kern 



JK/lp 
Enclosure 



118 



Leiss 253 

1975-1976 Workshop in the following Workshop Number Total of fl out of 114 . 

School Districts: 

Springfield Area_ 



Ablngton . 

Perkiomen Valley Clinician 

Upper Moreland 

WORKSHOP EVALUATION FORM 

Reason for attending a workshop (please check those that apply to you). 
2 We're expecting a baby 
53 General interest in child development 
36 Concern about how our child talks 
Other (please comment) - How to detect problems if they occur, 

Circle the workshops you attended: 1st 2nd 3rd 

How many children do you have Ages 



Do you think any of your children have a speech problem? ^yes, ^no. 

Have any of your children received help from a speech therapist? 
^yes, no. What was wrong? 

How valuable was the discussion of the development of speech and language 

to you? extremely valuable, moderately valuable, 

somewhat valuable, . of little value. 

What information presented in the workshop series was mosl helpful to you, 

. . o others: 

'^y- Places to go for help 

... thinking in terms of letters, not 

^supplied reassurance sounds before & phon. alpabet 

-vinformed me of what is normal sounas u k 

. , nonfluency 

development problems & voice problems 

parents can do to neip ^ r 

Have you changed any of your ideas about how speech and language develop 
as a result of the workshops? Please explain. 

.vhave patience and don't pressure pjJ^Jo' compare to other children 

*| took much for granted before ^^por^ance'of setting example 

gave me more interest in speech 
develops earlier than I thought 
voiced and unvoiced sounds 

Check the area that was of most interest to you: ^birth-1 year, 

1-2 years ^2-3 years, 3-^ years, ^^-5 years, ^^on- 

Fluence, ^Voice Disorders. 

*lmplfes that either majority or considerable number gave that suggestion 
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What suggestions mentioned in the workshops have you been able to try? 

Please check any of the following areas you feel should have been discussed 
more fully. 

8 Requirements for normal speech and language development 

2 Importance of the stages of speech development prior to a baby's 
first words (crying, babbling, comfort sounds, etc.) 

9 How parents should teach first words 

20 How parents can help improve their child's sentence development 
7 Non- f 1 uency 

6 Progression of speech and development 
Vf27 How to help a child eliminate sound errors 
Vr23 How to assist in vocabulary growth 
9 Voice problems 

Others (please explain) - hearing problems, and other prob. and how to help 

ways to correct speech and not make it sqem 

unnatural & other specific suggestions 
how errors are corrected in therapy 

How effective was the workshop leader in presenting the workshops? 

,v 61 extremely effective, ^ ^^derately effective, somewhat effective, 

not effective. Comments: knew her material well, organized, took time 
to answer questions, seemed at ease 

How could the workshops be improved? 

5 More tape recordings (What kind?) speech errors 

3 More color slides (Of what?) 

5 Better meeting room facilities 
2 More informal workshop atmosphere 
,vi8 Greater opportunity for parents to ask questions and participate in 
the discussion 

Other (please comment) more examples of technical terms 
more sessions with more discussion 

small group discussions 
make available to more people by: 
Vf - wider publ icity 

- using info, from census 

- not waiting till k. reg. but earlier 

- working through obstetrician and 
pediatrician to obtain people for 
workshops 

(Continued) 

,Vfmplies that either majority or considerable number gave that suggestion 
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Other ways to Improve workshops; (Cont^d.) 

Vf - supplying babysitting 

- evening sessions both to Include fathers 
and worklnj^ mothers 
do in the high schools before they have 
chi Idren 

bring children to sessions for observations 
add examples of sound omissions, distortions 

etc. and what the therapist does to 

help correct 
play the record How Thev Hear to show how a 

hearing loss affects speech 
inform parents of groups such as Nursing 

Mothers, Childbirth Education Assoc. 

Nursery groups 
at first session have parents give specific 

concerns so at last session you can 

deal specifically with them 

Did you feel the number of workshop meetings was: Jtg_ too few, right 

number, too many. ^^many suggested adding one more session 

Did you feel the time length of the workshops was: _8_ too short, 
icZS about right, too long. (7 of these were from Springfield which 
was only hrs., not 2 hrs.; 

How did you learn about the Speech and Language Workshop? 

Who do you think would benefit most from the workshops? (Rank in order 1 - 2 - 

Expectant parents 

Parents of very young babies 

Parents with preschool children who have speech problems 



List any friends you would like to have invited to a workshop series. 
Please give name and address. 



1. 
2. 
3. 



PLEASE USE THIS SPACE FOR ANY ADDITIONAL COMMENTS: 

{'Soul^'lTre ir'know S^rl'about speech development on a grander scale such as 

bilingual and future language skill development, etc. 
The results from the speech and hearing tests should be reported to the 

parents even if they are normal. 

^Implies that either majority or considerable number gave that suggestion 
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APPENDIX Y 

STATUS REPORT TO PROJECT CONNECT 
OF MARCH, 1976 
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We have found that, In many EHA-B programs, job titles do not clearly indi- 
cate job responsibilities- We need a better understanding of who does what. Who 
should receive mailings of Information related to the various EHA-B program compo- 
nents? 



Awareness Campaigns 

Child Location 

Identification 

Diagnostic Evaluation 

Programs and Services 

Child Tracking 

Resource Information 

Management and Accountability 
Informat ion 



Name of Person (s) Most 
Involved In Managing the 
Service Component 

Information Specialist 

■ Information Specialist 

Case Manager 

Psychologist 



Case Manager 



Case Manager 



Information Specialist 
Project Director 



DEBEr-1729 0/76) 
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The following Items ask about the'status of the operating procedures for your EHA-B 
programs. In any case where your program has documented procedures, please send 
CONNECT a copy. The material you send will be used only for planning, and will not 
be shared among programs without your permission. 



DIRECTIONS: Please check the box that 
best describes status on each component. 



Not yet 
developed 



In use but 
not documented 
(Unwritten) 



In use and 
documented 



Awareness Campaigns 

Detailed procedures (including message 
content, media, timelines, etc.) for 
conducting an ongoing awareness cam" 
paign. Please remember to send copies 
of developed print items or scripts of 
developed mediated items. 



Location 

Recorranended procedures (e.g., questions 
for census takers) for finding children 
thought to be handicapped. 



Identification 
Procedures (e.g., mul tidiscipl inary 
test) for screening children for 
possible handicaps. 

Diagnostic Evaluation 

Procedures for assessing or secur- 
ing evaluation of the developmental 
status and programming needs of 
handicapped children. 



Programs and Services 

Procedures for identifying (e.g. 
directories of services) and 
utilizing available programs 
and services. 



Child Tracking 

Procedures for collecting, storing 
updating and retrieving specific 
Information about individual children 
who are supported by EHA-B funding. 



Paper files 



Computer processing X 

124 ' ' ^ 

Q *lf you check this box, please send CONNECT a copy of the documents. 
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March 23, 1976 



Kr. Fred Davis 
CONNECT 

1-A North Progreaa Avenue 
Uarrlsburg, PA 17109 

Demr Predj 

Cnclosad pleM« find the infomatlon am requested by Dr. Kakuch In his 
recent neoo concerning the status of EHA-B Progreats. 
Sincerely » 



Robert U. Lelss, Ed.O. 
Assistant Director 
of Special Education 

RHL/dsib 

Enclosures 

cc: Dr. Dennis Harlcen 
Dr. Lester Kann 
Ni Dr. Barton Proger 
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APPENDIX Z 

FINAL BUDGET STATUS 
ARf:^ i-iEVISION OF 
MAY 26, 1976 
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Le I ss 

Title VI-Br EHA 
Project No. 48-05023-46-380 
May 26, 1976 

Note: All decreases listed below are due to actual expenditures being less 

than originally anticipated needs, especially in the areas of salaries, 
travel, and contracted services. 



Category 


Original 
'Budget 


Revised 
Budget 


Change 


0100 


250.00 


250.00 


0 


0213 


10,575.00 


9,375.00 


-1,200.00 


0216 


15,770.00 


11,784.00 


-3,986.00 


0219 


23,240.00 


18,000.00 


-5,240.00 


0221 


400.00 


400.00 


0 


0222 


6,582.00 


5,582.00 


-1,000.00 


0223 


200.00 


200.00 


0 


0224 


150.00 


150.00 


0 


0229 


650.00 


350.00 


- 300.00 


0231 


5,920.00 


3,420.00 


. -2,500.00 


0239 


9,000.00 


3,712.00 


-5,288.00 


0250 


38,489.66 


28,489.66 


-10,000.00 


0313 


13,985.00 


10,985.00 


-3,000.00 


0320 


3,000.00 


2,200.00 


- 800.00 


0631 


2,360.00 


1,560.00 


- 800.00 


0831 


3,814.20 


3,814.20 


0 


0832 


3,721.33 


3,721.33 


0 


0833 


161.81 


161.81 


0 


0834 


3,936.00 


3,936.00 


0 


0838 


3,750.00 


3,750.00 


0 


1243 


895.00 


895.00 


0 


1244 


3,150.00 


3,150.00 


0 



TOTAL 150,000.00 115,886.00 -34,114.00 
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May 26, 1976 



He. Henry Uobaugh 
Administrative Assistant 
PENtlSYLVANIA DEPARTIIENT OF EDUCATION 
Division of Special Education 
Box 911 

Harrisburg, PA 17126 

Dear Genet < ^ 

A budget revision is being generated In anticipation of our being unable 
to judiciously expend approxiaiately $35,000 out of this year's Title VI 
allocation* 
Sincerely, 



Robert H* Leiss, Ed*D* 
Assistant Director 
of Special Education 

m/dmb 

Enclosure 

cc: Dr* Dennis Harken 
"^Dr. Barton Proger 
Mr. William Eaton 
Mrs* Marge Simons 
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or PENN3YLVAMIA - QCPAinMCMT OF CDUCATIOM 



FEDERAL PROJECT APPLICATION 
(P.L, 89-313 and Part B, EHA) 



Btic-M32 rowMCRUY OC^rowM 0029) 



(CHECK ONE) 

□ 

□ 



APPLICATION 
RCVISION 
RCPORT 



INSTRUCTIONS: Application - three copies of form, budget breakdown, narrative and abstract of narrative: Revision - three copies of form, 
budget breakdown and lusttfication: Report - one copy of fnrm and narrative evaluation. Submit to the Department of Education, Division of 
Sp'tcial Kducation. Box 9 11, Flarrisbur;?, Pennsylvania 17126. 



APPLICANT AGENCY 



I 



PDE USE ONLY 



NAME OF ADMINISTRATOR - LAST 



Leiss 



MIOOLC INITIAL 



Robert 



H. 



Same of acenc y 

M ontgomery County Intermediate Unit //23 

A^SRESS • NUMBER AND ZTttKC" CITY 

Colony Office Building 

6198 Butler Pike Blue Bell 



PA 



ZIP CODE 



19422 



CC-NT Y 



Montgomery 



:*«»t* COOE AND "HONE NUMBER EXTENSION 



I 215 - 539-8550 210 



LEStSLATIVE FUNDING AUTHOeilTY (CHECK ONC) 

P.L. 80-313 
[JK part a. CHA 



: AMOUNT FEDERAL FUNDS 

«^ EQUE5TED 

^ 115,886.00 



AMOUNT APPROVED 



PROJECT DURATION 



rROM (MONTH, DAY. YCAR) 

7/1/76 



TO (MONTH, DAY, YEAR) 

6/30/76 



TI":.E OF PROJECT 



A Plan for Initiation of Services to Handicapped Children not 
Previously Served 



DATE RECEIVED 



PROJECT NUMBER 



DATE APPROVED 



SIGNATUR E 



SEA RATING 



- Giv» e^timot^d number of persorp^l qpM cSiMr«^n strvf 



STATISTICAL lNf=ORMAT!OM 

d. R-Dort . Giv^ octnql pumbwr of par^onnal ond cnildren served,; 



A, C»-*ILCOEN RECEIVING SEPVICR5 



B. PROJECT PERSONNEL PAID 
FROM FEPrERAL PROJECT FUNDS 



C. FGRSOMNEL OECEIVING 
INSERVICE TRAINING FROM 
FEDERAL PROJECT FUNDS 



»c' or 

t»A>:iCAPPCD 

c-:«oiiCN 

S£« VCD 



NUMBER OF CHILCFN SERVED 



NUMPSP OF c-ERSONNELPATDi 



NUMBER OF PERSONNEL TRAINED 



0-?. 
YCAnS 



0-0 
YEAR? 



I 



1 0-12 

YEARS 



13-1 B 
YEA«»5 



I Q AND 
OvCfl 



rEACHEB- I 
AIDES I 



TOTAL 

0cns 



in 



TEACHER- 
AIDES 



OTHER 
PERSf 



TOTAL 
PERS. 



T* AINABLC 

MCnTALLV 
MC'AROCO 



cr:cABLc 

MtHTALLV 
«C'>'ARORO 



'^t 4RNINO 
SISABLCD 



CM:*tONALLY 
DtSTURtCO 



OTHER 
NCALTN 
tWAlRCD 



•ilf'JALLY 
NA^rtCAPPCD 



OCA'-tLiND 



-AmD or 

hCARING 



»»tl CM 



13 



29 



21 



44 



49 



15 



89 



16 



38 



65 



49 



104 



16* 



38 



65 



49 



104 



16 



38 



65 



49 



104 
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50 



234 



284 



284 



284 



PROJECT EXPENOtTUt^t*^ , - ^. . . 

icol.on - G.vr n^un^n1f>6 doHnr omount ol r»d«>.nl Funds f.^uu.A, g<.nn r« ♦ (V>vr ocluol. ».prndilu r^s and unliquidoted obl.g(it.ons.)_ 



r, K PL NDIT URC ACCOUNT 



Administrotion 



Inslruclionol Soloriss 



Pupil Personnel Services 



AC COiiN 1 
NUMDl M 



0100" 



0200 



0300 



SA L A R u s 



CON->F»ACTr. D 
St: W V ir K S 



39,159.00 



10,985.00 



250.00 



28,489.66 



O T H b R 
tlXPENSES 



13,814.00 



2,200.00 



TOTAL 



250.00 



81,462.66 



13,185.00 



Heolth Services 



0400 



Pupil Tronsportolion 



0500 



0600 



1,560.00 



1,560.00 



Fixed Charges 



0800 



Food Services 



O^JOO 



Student Activities 



Community Services 



instructional Equipment 



Noninstructionol Eauipment 



1000 



1100 



1243 



1244 



15,383.34 



15,383.34 



895.00 



3,150.00 



GRAND TOTAL 



895.00 



3,150.00 



115.886.00 



"FEDERAL PUNDING BREAKDOWM 



BV TYPE OF HANDICAPPED 
CrtlLOREN BENEFITING 



Trainabia >Aantally Retarded 



AMOUNTS 



i 13.176.24 



24.197.00 



TYOE OF CHILDREN 



NUMBER OF CH1U:?*CN 



Children ope 6 ond over porticipotipg in preschool 
cctivity 



284 



Educoble Mentally Retor 
Leorning Dtsobicd 



5.932.36 



Emotionoily Disoblcd 



4.473.20 



Stud^Ms porticipati-ig in voc-ed activity 



Other Health Impaired 
Crippled 



-0- 



3.302,75 



Sev'»rely hnnf*icopp^d children participating directly 



Visually Handicapped 



1.251.57 



Deaf • blind 



-0- 



Children hem 'aw inccne families participoting 



Deaf 



-0- 



CSilHr-n ^pr'^'Uf'. in nonpublic schools 



Hard of Hearing 
Speech Impaired 



26»595,84 {A^Mitionol c^-tMren rec. cr'y incide ntal s^rv.(indirect) 



i 36,957,04 



TOTAL HANDICAPPED 



1$ 115,886.00 



American Indies children Involved 



Block children involved 



Oriental children involved 



Sponisti summed children 



Pore-'ts receiving direct yrrvtce* 



284 



CERTIFICATION 

I CERTIFY that, to the best of my knowledge, the infoi-mation contained in this application is co«cct and complete and that the 
applicant Agency has authorized mc^as its representative, to ^ive assurances and to file tiiis applicaaon. 

APPftlCANT AGENCY IS IN COMPLIANCE WITH THF CIVIL RIGHTS ACT OF 1964. 
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Hajor 
Category 
Number 

0100 



Expenditure Account 

Administration 
Audit 

Sub-Total 



Salaries 



Contracted 
Services 



250.00 



Expenses 



Total 



250.00 



0200 Instruction 
0213 

Teacher of the Deaf 



$ 9,375.00 



EKLC 



0216 

Case Manager 



$11,784.00 



0219 ^ , 

Head Information Specialist $ 5,958.00 

Asst. Information Specialise $ 5,850.00 

Asst. Information Specialist $ 6,192.00 



0221 

Textbooks 



$ 400.00 



Supplies : 

Herring Impaired Class 
Other Project Staff Members 
Stlnnclation 

lut^rmation & Case Managers 



$ 600.00 

$ 487.00 

$ 3,400.00 

$ 1,095.00 



0223 

Library Books 
0224 

AV'/Iati rials 



$ 200.00 



$ 150.00 



0229 

Other Expenses: 
Hearing Impaired Class 
Other Project Staff Members 



$ -0- 
$ 350.00 



In-Service: 

Hearing Impaired Class 
Stimulation 



$ 1,900.00 
$ 500.00 



Tuition: 

Hearing Impaired Class 
Information & Case Managers 
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$ 240.00 
$ 780.00 
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Major 
Category 
Number 



Expenditure Account 

0239 
Travel: 

Hearing Impaired Class 
Other Project Staff Members 
Stimulation 

Information & Case Managers 
0250 

Contracted Services: 
Hearing Impaired 
Diagnosis and Evaluation 
Data Processing 
Computer Consultant 
Dissemination 
Bookkeeping 

Consultation - Stimulation 
Sub-Total 



Salaries 



Contracted 
Services 



Expenses 



$ 1,712.00 
$ -0- 
$ -0- 
$ 2,000.00 



Total 



$ 1,640.00 
$ 6,589.66 
$ -0- 
$ 3,700.00 
$12,060.00 
$ 4,500.00 
$ -0- 

$39,159.00 $28,489.66 $13,814.00 $ 81,462.66 



0300 Pupil Personnel Services 
0313 

Psychologist 
0320 

Supplies : 

Diagnosis and Evaluation 
Sub-Total 



$10,985.00 



$10,985.00 



$ 2,200.00 

$ 2,200.00 $ 13,185.00 



0600 Operation and Maintenance 
0631 
Phone: 

Hearing Impaired 
Information & Case Managers 
Stimulation 

Sub-Total 



$ 260.00 

$ 1,160.00 
$ 140.00 

$ 1,560.00 $ 1,560.00 



0800 Fixed Charges 
0831 

Retirement: 
Hearing Impaired 
Psychologist 

Information & Case Managers 



$ 634.50 
$ 839.10 
$ 2,340.60 
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Major 

Category Contracted 

Number Expenditure Account Salaries . Services Expenses Total 



0832 

Social Security: c-,o 

Hearing Impaired | 618.64 

Psychologist $ 819.40 

Information & Case Managers ^ ^,^oj.^:? 

0833 

Workmen's Compensation: 

Hearing Impaired ? 26.44 

Psychologist 5 ll^Vl 

Information & Case Managers ^ 

0834 

Insurance: 

Hearing Impaired $ 656.00 

Psychologist I 656.00 

Information & Case Managers $2,624.00 

0838 

Information & Case Managers $ 2,500.00 

400 sq. ft. X $6.25 

Other Project Staff Members ^ - $ 1,250.00 

200 sq. ft. X $6.25 

Sub-Total $ 3,750.00 $11,633.34 $ 15,383.34 



1243 Instructional Equipment 

Tape Recorder - Stimulation 
Projector - 16 mm - Stimulation 

Sub-Total 



200.00 
695.00 

895-00 



895.00 



1244 Non- Instructional Equipment 

Desk - Psychologist $ 200.00 

Chair - Psychologist ? 81.00 

Filing Cabinet - Psychologist 9 trZ^Vi 

Secretarial Desk - Information 5 300.00 
and Case Managers 

Secretarial Chair - Information 5 81.00 
and Case Managers 

Typewriter - Information and Case ? D/u.uu 

Managers 
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Contracted 



^Number^ Expenditure Account Salaries Services Expenses Total 

Filing Cabinets (4) - Information $ 900.00 

and Case Managers . e snn nn 

Single Desks (3) - Information and ? buu.uu 
Case Managers 

Chairs (3) - Information and Case * ^hj.uu 
Managers 

Sub-Total $3,150.00 $ 3.150.00 

GRAND TOTAL $115,886.00 
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APPENDIX AA 



SUMMARY OF TALK SUBMITTED 
TO AMERICAN SPEECH AND 
HEARING ASSOCIATION 
CONVENTION FOR 1977 
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Title: Guided Integration for the Pre-School Child with a Hearing Impairment 



Authors: Janet E. McBride, Montgomery County Intermediate -Unit, Norristown, 
Pennsylvania 
Kathleen Bacl" 
Pennsylvania 



Pennsylvania 

Kathleen Bachus, Montgomery County Intermediate Unit, Norristown 



Members of the American Speech and Hearing Association 



Equipment: Single microphone 
Slide projector 



Session Type: No preference for format 



Time required: 15 minutes 



Content area: Habilitative audiology (5) 

Language Development and Psycholinguistics C9) 
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GUIDED INTEGRATION FOR THE PRE-SCHOOL CHILD WITH A HEARING IMPAIRMENT 

Janet E. McBride, Montgomery County Intermediate Unit, Norristown, Pennsylvania 
Kathleen Bachus, Montgomery County Intermediate Unit, Norristown', Pennsylvania 

Based on an analysis of program needs and children's abilities, the concept of 
guided integration was developed and implemented for three- and four-year-old 
children with varying degrees of hearing impairments. This paper defines the 
three aspects of the program model, the rationale for its adoption, the goals 
designed to meet the children's composite needs, and both the advantages and 
disadvantages resulting from implementation. 
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GUIDED INTEGRATION FOR THE PRE-SCHOOL CHILD WITH A HEARING IMPAIRMENT 



I 



It has been established that early identification coupled with consistent use 
of appropriate amplification and language training is essentiar to the hearing 
impaired child's development. Many programs have been designed to take advantage 
of the early critical language learning years, however, for various reasons, the 

delivery of services may differ. 

The three-pronged model designed for the Montgomery County Intermediate Unit 
program for pre-school hearing impaired children encompasses guided integration in 
a regular nursery school, structured lessons at our day school, and a comprehensive 
parent training program. Due to the varying degrees of hearing loss, the different 
levels of language development and the diversified home environments of 8 three- 
and four-year-old children, this overall design was developed to meet the composite 
needs of the group. 

Program Design 

Opportunity for guided integration in a regular nursery school is provided to 
4 children two mornings a week and to 4 other children three mornings a week. Our 
pre-school teacher of the hearing impaired accompanies the children to school in 
order to guide and encourage them in meaningful communication and social interaction 
with their hearing peers. As she is considered a member of the teaching staff, she 
is involved in planning all school activities and has the hearing children in her 

group on a rotating basis. ^ 

In order to build a basis for successful integration, opportunity is also provided 
for more structured lessons .emphasizing individual, specific skills and emerging 
- language. Children attend this afternoon program at our day school on alternate 
days from their morning sessions. Social interaction with older hearing impaired 
chlldi-en is encouraged within this environment. 
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Parent understanding, support, and involvement is an essential component of 
this model. The weekly parent training sessions, based on an educational and 
psychological model and involvement in the classroom on a regular basis, help develop 
coping behavior, reinforce learning, and increase communication in the home. 

Program Goals 

Working within this framwork, the following goals were defined to encompass 
the total needs of the children. Specific objectives were also written for each 
child. (1) Development of receptive and expressive language skills through the 
use of total communication; (2) Development of maximal use of residual hearing 
through training and use of amplification; (3) Development of a strong self -concept; 

(4) Development of ability to interact with both the hearing and the hearing impaired 

(5) Development of cognitive skills through guided exploration, discovery and 
experimentation; (6) Ongoing diagnosis and evaluation; (7) Parent involvement and 
training; (8) Development of an understanding of hearing loss within the community. 

Comments on Program Implementation 

During the past year, the faculty and students at Gwynedd Mercy College have 
learned a great deal about the effects of a hearing loss. Those involved with the 
children enrolled in their nursery school have worked closely with the Intermediate 
Unit staff assigned to this program. This close working relationship has been 
both beneficial and rewarding. On the whole, we. all have been gratified and 
excited with the results of efforts to attain our goals. 

In conclusion, we must state, however, that there have been both advantages ^ 
and disadvantages in adopting this design. All aspects of nursery school, the 
teachers' ability to handle two programs, parent support, childrens' readiness for 
integration and available supervision must be looked into carefully before plans 
arc initiated. The design then must fit into the overall plan for the childrens' 
learning so that an orderly sequence is followed. 
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Both the children and all the adults have enjoyed their part in implementing 
our concept of guided integration. Because it has been a successful year for us, 
we want to share these ideas with you in the hope that others may benefit from 
developing a similar kind of program. 

Note: The program design, goals, advantages, and disadvantages will b-.- explored in 
depth in both the discussion and handout package. 
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